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ABSTRACT 

Motivation is considered to be the catalyst of writing performance in school. Present study 

reports a review of empirical studies on writing motivation conducted in school settings, 

published between 2000 and 2021 in peer-reviewed journals. Purpose of the present study is to 

unveil the correlates associated with writing motivation of primary school children. A total of 

70 articles were collected during the search of articles, out of which only 59 articles met the 

eligibility criteria for literature review. The criteria that were established for the selection of 

the articles were (1) articles focusing on primary school children, (2) articles published in 

English language, and (3) articles including at least one quantitative or qualitative measure of 

writing motivation. Antecedents, Moderators and Outcome variables as correlates associated 

with Writing Motivation were identified from literature review. Antecedent variables are 

Parental Involvement, Peer Support, Teacher’s Instructions/Feedbacks, and Digital Tools. 

Moderating variables includes Demographic Characteristics, Writing Self-Efficacy, Writing 

Attitude, Writing Interest, and Reading Experiences. Outcome variables are Writing Quality, 

Handwriting Fluency, Achievement, and Creativity.  

Key words: Writing, Motivation, Writing Motivation, Correlates, School Children 
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CHAPTER-1 

INTRODUCTION 

Educational psychology is the systematic study to understand and predict the 

human behavior within an educational context (Berliner & Calfee, 1996). The principles of 

educational psychology are useful in development of an individual by directing towards desired 

goals. Educational psychology studies the educational processes through life stage of an 

individual. The scope of educational psychology is widely spread across the areas of 

developmental characteristics, individual differences, intelligence, personality and mental 

health (Berliner, 2006). This applied branch of psychology helps us to understand how people 

learn and how they might improve. Psychological principles and various research 

methodologies are employed in order to explore teaching, learning and human development 

(Berliner, 2006). According to Peel “educational psychology helps the teacher to understand 

the development of his pupils, the range and limits of their capacities, the process by which 

they learn and their social relationships” (as cited in Manichander, 2015). It provides 

information about the many factors that affect teaching-learning and offers useful and tested 

ideas for improving instruction. It is educational psychology which makes teachers effective. 

The roots of the field of educational psychology can be traced back to some 

major theorists and thinkers from past century including William James, Stanley Hall, John 

Dewey, Edward L. Thorndike, and Lewis Terman (Reynolds and Miller, 2003). The field of 

educational psychology emerged from the series of lecture given by William James “Talks to 

Teachers” (James, 1899/1993), where he emphasized the importance of teaching and learning 

observation in class in order to improve education. John Dewey, another major figure, who 

shaped the field of educational psychology accentuating the importance of child’s adaptation 

to environment (Rosenthol, 1993) and how education should not focus only on academic topics 

but also on to the whole child’s development (Dewey, 1993). Behavioral approach by 

Throndike advanced the idea of having a scientific base in educational psychology and focused 

strongly on measurement (Throndike, 1913). Skinner (1954) developed the concept of 

“programmed learning” which involved reinforcing the behavior of student at each series of 

step until the students reached to a learning goal. The cognitive revolution in psychology also 

ushered by applying its concept like memory, thinking and reasoning in educational 

psychology to help students learn. Blooms’s theory of taxanomy (1956) developed a 

hierarchical model to classify the educational objectives and provide teachers a language to 
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exchange learning. Behavioral approach and cognitive approach still portrays to be an 

important part of educational psychology today (Anderman & Dawson, 2011; Veenman, 2011). 

(Santrock, 2011) 

Educational psychology focuses on a variety of aspects of learners’ development 

by the use of principles, factors, methodologies and techniques. This is concerned to make 

learning more active, joyful, pleasant and effective. It's a science that focuses on how, when, 

and what of education. Educational psychology encourages learners to use the classroom as a 

social platform, where ideas may be exchanged and healthy discussions can take place. These 

conductive classrooms work as a catalyst to promote effective teaching-learning environment. 

Teachers are advised to build an atmosphere of collaboration and cooperation instead of 

competition among students. With the help of educational psychology, teachers are encouraged 

to establish an environment of mutual trust, support, empathy and mutual respect.  

1.1 MOTIVATION: The term 'Motivation' refers to the internal processes that give behavior 

its energy and directions. It originates from a variety of sources (needs, cognitions and 

emotions) and these internal processes energize behavior in multiple ways such as starting, 

sustaining, intensifying, focusing, and stopping it (Reeve, 1996). Motivation is claimed to be 

the product of interdependence between and amongst many variables (Weiner, 1990), such as 

locus of control (Duke and Nowicki, 1974), the need for affiliation, impulsiveness and planning 

(Friis and Knox, 1972), personal achievement, social achievement, academic achievement 

(Maehr, 1984; Piedmont, 1989), mastery, work orientation, competitiveness and personal 

concern (Donohue and Wong, 1997; Helmreich and Spence, 1978). Motivation is a 

multidimensional construct, comprising several interrelated factors, such as emotions, needs, 

beliefs, values, desires, and goals (Conradi et al. 2013; Murphy and Alexander 2000; Wentzel 

and Miele 2016).  

Motivation has been studied from different perspectives in different disciplines 

of psychology. To understand academic motivation of students especially in primary schools, 

reading and writing motivation are assumed to be important variables for research. Reading 

and writing motivation are the processes to put more effort on reading and writing activities. 

Reading and writing are particularly rich areas for motivation research because there are so 

many reasons for engaging in these activities, and because of the essentially social nature of 

literacy. Reading can be a source of pleasure, a source of information, a classroom task, or a 

context for social interaction. It can be seen as a means to gaining knowledge or status, or as 
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an enjoyable activity in itself. writing also has utilitarian, tool-like aspects but can be seen as 

means of social interaction or an inherently engaging activity in its own right.  

1.2 WRITING MOTIVATION: Motivation plays a prominent role in writing development 

and performance (e.g., Hayes, 1996; Zimmerman & Risemberg, 1997). Writing tasks require 

higher-order psycholinguistic processes that are situated within a dynamic motivational state. 

Because writing is a relatively high-cost activity in terms of effort, a positive motivational 

stance may be difficult to attain especially for primary school students (e.g., Hidi & Anderson, 

1992). The way students motivate themselves to write differs widely, however, motivation is 

presumably a necessary ingredient for attaining writing success in first few years of school 

(Pintrich & Schunk, 2002; McLeod, 1987).  

Due to complex characteristics of motivation, writing is a prime domain to apply 

theories of motivation. Writing is a problem-solving act requiring the orchestration of different 

cognitive processes constrained by multiple demands and oriented towards multiple goals 

(Alves 2019; Bruning and Horn 2000; Graham 2006; Hayes 1996; Hayes and Flower 1980). 

Therefore, writing entails extended and deliberate practice over time (Kellogg 1994). 

Critically, writing does not get easier over the school career as teachers assign more complex 

assignments (Boscolo 2009; Boscolo and Hidi 2007). Moreover, as writers develop expertise, 

they pursue more demanding writing objectives (Bereiter and Scardamalia 1987). Such a 

complex and cognitively demanding activity poses unique motivational challenges for students 

(Alves 2019; Alves and Limpo 2015; Bruning and Horn 2000). As stated in an interview by 

Bruning, “writing successfully requires an exquisite balance of cognitive and motivational 

conditions; you can’t write without knowing something and probably not without feeling 

something” (Igo 2008, p. 214). Writing motivation is consequently a view of writing rooted in 

the set of dispositions, beliefs, and goals that students develop through the various tasks and 

situations in which they are asked to write and use their written productions (Boscolo and Gelati 

2019).  

Pajares, and Valiante (1999, 2000, 2001) conceptualized five characteristics of 

writing motivation which are writing self-efficacy, writing self-concept, self-efficacy for self-

regulation, value of writing, and task goals. Other characteristics of writing motivation 

identified by Dutta Roy (2004) based on content analysis of several interviews with school 

children are Documentation, Emotional expression, Achievement, Creativity, Harm avoidance, 

Affiliation, and Recognition. Documentation, Emotional expression, Achievement, Creativity 
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represents the intrinsic motivation whereas, Harm Avoidance, Affiliation, and Recognition are 

the characteristics of extrinsic writing motivation (Roy, 2004). Silva and Nicholls 

(1993) identified three definitions of success in writing with distinctive goals: creativity and 

self-expression goals, goals of improving logical reasoning and knowledge of subject matter, 

and the goal of being methodical and correct in surface-level conventions (e.g., punctuation 

and spelling).  

Writing among children evolve from their beliefs about themselves as writers, 

which is a crucial component of motivation to write (Bruning and Kauffman 2016; Marinak et 

al. 2012; Mata 2011; Nolen 2007). The concept of belief is derived from self-efficacy theory 

(Bandura 1977), which relates to an individual’s belief about their ability to complete a task or 

be successful in specific situations. In writing, children develop self-efficacy through engaging 

in texts that are meaningful to them, align with their development and are self-satisfying 

(Grainger et al. 2003). Emergent writers who experience writing in this way learn to expect to 

be successful at writing, therefore fuelling motivation to engage in writing (Mata 2011). Pajares 

and Valiante (2006) propose that a confident approach to writing tasks is essential to skill 

improvement and Bruning and Kauffman (2016) suggest that the relationship between writing 

efficacy and writing skill is reciprocal. Research suggests that having a sense of ownership and 

control, or agency, is also integral to motivation to write (Mata, 2011). These constructs are 

part of self-determination theory, which include the learner’s sense of competence, connection 

and autonomy (Wigfield et al. 2015). Research also indicates that writing tasks that 

communicate what literacy is, why it is important and what it can do, are central to motivation 

as children learn about the value of writing (Magnifico 2010; Putman and Walker 2010). 

1.3 THEORIES OF WRITING MOTIVATION 

1. Self Determination Theory: Self Determination theory proposes that individuals may be 

intrinsically or extrinsically oriented towards a task. Intrinsic motivation refers to 

performing a behavior because the activity is inherently interesting or enjoyable. 

Individuals who are intrinsically interested in an activity are more likely to demonstrate 

increased persistence and experience more positive emotional wellbeing (Burton, Lydon, 

D'Alessandro, & Koestner, 2006; Grolnick & Ryan, 1987; Reis, Sheldon, Gable, Roscoe, 

& Ryan, 2000). Extrinsic motivation occurs when an individual engages in an activity for 

external reasons (e.g., rewards, ego), or for reasons other than inherent interest. Extrinsic 

motivation is not a unitary construct, however, as there is a continuum of the quality of 

https://link.springer.com/article/10.1007/s10643-020-01061-5#ref-CR11
https://link.springer.com/article/10.1007/s10643-020-01061-5#ref-CR31
https://link.springer.com/article/10.1007/s10643-020-01061-5#ref-CR32
https://link.springer.com/article/10.1007/s10643-020-01061-5#ref-CR33
https://link.springer.com/article/10.1007/s10643-020-01061-5#ref-CR3
https://link.springer.com/article/10.1007/s10643-020-01061-5#ref-CR18
https://link.springer.com/article/10.1007/s10643-020-01061-5#ref-CR32
https://link.springer.com/article/10.1007/s10643-020-01061-5#ref-CR36
https://link.springer.com/article/10.1007/s10643-020-01061-5#ref-CR11
https://link.springer.com/article/10.1007/s10643-020-01061-5#ref-CR32
https://link.springer.com/article/10.1007/s10643-020-01061-5#ref-CR47
https://link.springer.com/article/10.1007/s10643-020-01061-5#ref-CR30
https://link.springer.com/article/10.1007/s10643-020-01061-5#ref-CR37
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extrinsic motivation. If an individual feels motivated by external controls (e.g., 

punishment, threats, preserving ego) and less by personal choice, this type of motivation 

is less self-determined and is likely to result in a lower quality of motivation. At the other 

end of the continuum, individuals may feel 9 more autonomous and experience more of a 

sense of personal agency and enjoyment during the activity. As Ryan and Deci (2000a) 

point out, many educational tasks are not inherently interesting, so it is important that 

educators are able to facilitate more self-determined forms of extrinsic motivation.  

2. Organismic Integration Theory (OIT): It is a sub-theory of Self Determination theory given 

by Deci and Ryan (2000), which described continuum of motivation: Amotivation, 

Extrinsic Motivation and Intrinsic Motivation. Amotivation can be defined as the lack of 

intention by an individual/student to act. Extrinsic motivation is further divided into four 

different levels: External Regulation, Introjection, Identification, and Integration. External 

regulation is generally a matter of compliance focused on an external demand or 

consequence. External regulation also is accompanied by feelings of external locus of 

control. Introjection is concerned with focusing on maintaining contingent self-esteem and 

self-worth. Identification reflects a more internally regulated style of extrinsic motivation 

which helps the person to recognize the importance of activity and to regulate necessary 

behaviors to complete the task. The most autonomous form of extrinsic motivation, 

integration, occurs when the reasons for an activity have been integrated with one’s sense 

of self, values, and needs.  

FIG. 1: TAXANOMY OF HUMAN MOTIVATION (DECI & RYAN, 2000) 

According to Organism Interaction theory, external regulation and introjection 

represent a controlled motivation style. In contrast, autonomous motivation consists of the 

identified, integrated, and intrinsic forms of motivation (Deci & Ryan, 2000a). 
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Autonomous motivation is conceptualized as engaging in an activity for internal, as 

opposed to external purposes. Numerous studies have linked autonomous motivation with 

improved academic outcomes and emotional well-being (Guay et al., 2008). 

3. The Cognitive Evaluation Theory (CET): This is another sub-theory of SDT developed by 

E. L. Deci (1975), which explains the effects of external consequences on internal 

motivation, draws our attention to the critical role autonomy and competence plays in 

fostering intrinsic motivation by showing how it is vital in education, arts, sports, and many 

other domains (Deci, 1975).  

4. Basic Psychological Needs Theory (BPNT): Another sub-theory of SDT which classifies 

human needs into three primary psychological needs for autonomy, competence, and 

relatedness, shows how the satisfaction of those needs is crucial for engagement, 

motivation, academic progress and well-being among students (Gagne, & Deci, 2014). 

5. Goal Contents Theory (GCT): This theory shows the relationship between the fundamental 

needs satisfaction and well-being based on intrinsic and extrinsic goal motivation, where 

intrinsic goals lead to greater achievement and better academic performance, especially 

within the social setting of the educational environment (Ryan, & Deci, 2000). 

6. ARCS Model: ARCS is an abbreviation for Attention, Relevance, Confidence, and 

Satisfaction. The ARCS model is an approach to instructional design that focuses on the 

motivational aspects of the learning environment by addressing four components of 

motivation: 

a) arousing interest 

b) creating relevance 

c) developing an expectancy of success, and 

d) increasing satisfaction through intrinsic and extrinsic rewards (Keller, 1987). 

The ARCS model stresses capturing students’ attention as critical to gaining and 

sustaining their engagement in learning and shows how this can be accomplished through 

the use of attractive and stimulating medium or learning material that is relevant to their 

experiences and needs. It recognizes how confidence is related to the students’ anticipation 

of success of writing and how positive feelings about the learning process led to greater 

satisfaction from the acquisition of knowledge (Keller, 2012). 
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7. Social Cognitive Theory: Social Cognitive Theory (SCT), implemented today in various 

domains from education and communication to psychology, refers to the acquisition of 

knowledge by direct observation, interaction, experiences, and outside media influence 

(Bryant, & Oliver, 2002). It rests on the assumption that individual construct meaning and 

acquire knowledge through social influence from daily communication to the use of the 

internet and explains the relationships between behavior, social and physical environment, 

and personal factors. SCT illustrates how people gain and maintain several behavioral 

patterns and provides basic intervention strategies like interactive learning, which allows 

students to gain confidence in writing through practice (Bandura, 1997). 

8. Expectancy Theory: Expectancy theory, originally developed to explain how the work 

environment can motivate employees, strives to show the relationship between the 

expectations of success and anticipation of rewards and the amount of effort expended on 

a task and how it relates to the overall performance (Hema Malini, & Washington, 2014). 

This theory can be useful in an education setting as well. It explains motivation as a choice 

based on the expectation of the results of selected behavior. The expectancy theory 

explains motivation in terms of reasons students engage in specific behaviors where they 

expect that effort will lead to better performance, which in turn will lead to valued rewards. 

9. Behavioral Approach: The most common behavioural perspective of motivation is the 

theory of operant conditioning associated with B. F. Skinner (1938, 1957). According to 

operant conditioning, a behavior being learned (the “operant”) increases in frequency or 

likelihood because performing it makes a reinforcement available. For instance, student 

learn by operant conditioning to write during the class along with other classmates: each 

time student completes the writing task (the operant), the teacher praises (reinforces) this 

behavior, hence, increasing the likelihood of writing performance.  

10. Perceived Self-Efficacy Model: In self-efficacy theory the beliefs become a primary, 

explicit explanation for motivation (Bandura, 1977, 1986, 1997). Self-efficacy is the belief 

that an individual is capable of carrying out a specific task or of reaching a specific 

goal. For instance, self-efficacy is the belief that an individual can write an acceptable term 

paper. These are relatively specific beliefs and tasks. Self-efficacy has three main effects 

especially in the age group of school going children. The first effect of self-efficacy is the 

choice of task, which makes students more willing to choose tasks where they already feel 

confident of succeeding. A second effect of high self-efficacy is to increase a persistence 

at relevant tasks. High self-efficacy for a task not only increases a person’s persistence at 
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the task, but also improves their ability to cope with stressful conditions and to recover 

their motivation following outright failures ("Motivation as self-efficacy | Educational 

Psychology", 2021).  

11. Interest theory of writing motivation: Interest is a phenomenon that emerges from 

individuals interacting with their environments (Krapp, 2002). The intrinsic quality of 

interest lies in the positive interaction between a person and a task, which finds its 

expression in a state of interest and occurs independently of extrinsic outcomes. Interest 

theory offers an individual interest perspective on the state of interest. This perspective 

highlights the influence of individuals’ dispositions and stable preferences for specific 

content as a reason for being in a state of interest in a particular situation.  

12. Implicit Theory: Students’ implicit theories of the nature of human attributes (e.g., 

intelligence, personality, and abilities) as being either fixed or malleable are 

conceptualized as frameworks through which students interpret their domain-specific 

experiences. The theories play a significant role in the ways that they behave, are 

motivated, and perceive knowledge and themselves (Dweck, 2006). Implicit’ means that 

students are most often not explicitly aware of their beliefs about the nature of their 

attributes; however, individuals are able to recognize their beliefs when they are asked to 

respond to items that make those beliefs explicit (Job, et. al., 2015). Students’ implicit 

theories lie along a continuum, ranging from a theory that attributes are fixed and that some 

human attributes are unchangeable and related to given talent, to a theory that some 

attributes are malleable, changeable, and hence can be developed with learning and effort.  

1.4 CORRELATES OF WRITING MOTIVATION 

Hayes’ framework emphasized cognition and affect in writing (1996) which 

included goals, predispositions, beliefs, and attitudes as key factors to be explored by writing 

researchers. The multidimensional nature of writing motivation is very well defined in 

“Writer(s)- Within Community Model” proposed by Graham (2018). This model incorporated 

both cognitive and sociocultural perspectives and stated that writing is influenced by writing 

communities and by the writers’ characteristics. According to the WWC model given by 

Graham (2018), motivation is sustained in a writing community that envisage writing as an 

activity with purpose, to address meaningful issues and engaging all members collectively. 

Hence, seven sets of motivational beliefs were identified on the basis of WWC model (Graham, 

2018) which are as follows: 
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(1) The value and utility of writing: This includes value of attainment (importance of 

winning), value of intrinsic (enjoyment derived from writing), value of utility (how 

writing connects to future goals), and cost (what has been given up for writing). 

(2) Whether or not one likes to write writing an attractive task: These beliefs concern with 

person holding more positive or negative attitudes towards writing or towards specific 

aspects of writing. A person may also have more or less interest in writing but may be 

willing to write under specific circumstances. 

(3) The writing competence: These beliefs concerns writing competence and encompasses 

self-efficacy beliefs. These beliefs are influenced by previous experiences and by other 

beliefs such as implicit theories (i.e., whether writing competence is thought as a 

malleable or static skill). 

(4) Reason of engaging in writing: These set of beliefs encompass intrinsic versus extrinsic 

motivation and achievement goals. A person may write to feel inner satisfaction (intrinsic 

motivation) or to receive rewards and avoid punishments (extrinsic motivation). A person 

may write to learn more (mastery goals), to feel better than other writers (performance-

approach goals), or to avoid failure (performance and avoidance goals). 

(5) Reason of being or not being successful: These set of beliefs pertains to causal attributions 

of success. Attributions include dimensions of locus (i.e., whether the causes for success 

depend on individual or external factors), controllability (i.e., whether a person exerts 

control over the causes), and stability (i.e., the causes are perceived as stable or as 

variable). 

(6) Identities as writers: These beliefs encompass an ability to identify as a writer.  

(7) Writing communities: This consists of beliefs about values, purposes, audiences, and 

actions of writing communities (Graham 2018). 

There is dearth of studies which focused on correlates associated with writing 

motivation. Ekholm et al. (2018) reviewed 46 articles examining writing attitudes of students 

and teachers. Klassen (2002) showed that self-efficacy measures differed from study to study. 

The studies relied mostly on self-report scales, which did not always have a good 

correspondence with the writing performance measures. 
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CHAPTER-2 

OBJECTIVES 

The present study entitled “Literature Review on Writing Motivation in Primary 

School Children” has been carried out with the following objectives: 

❖ To review the correlates associated with Writing Motivation in Primary School 

Children.  

2.1 Rationale of the present study 

Various studies have highlighted that literacy knowledge emerges at a very early 

stage, especially during first few years in school. Children in first few years of school are 

considered as Primary school children. Writing is a necessary part of life and more important 

than ever to gain success in the world. There is not an area in life that does not utilize writing 

as method of communication. The importance of writing has also been acknowledged by the 

public domain. “More than half of the public participated in National Writing Project (2008) 

would want more resources to encourage writing with the help of teachers and seventy-four 

percentage would like to want writing to be taught in all subjects and at all grade levels” 

(National Writing Project, 2008). Usually, students grasp some basic elements of writing 

during their first few years of school, however, it is very crucial to understand their motivation 

to write so that appropriate strategies can be used to augment it. At the beginning of the century, 

the publication of two important narrative reviews (Bruning and Horn 2000; Pajares 2003) 

signalled the interest of researchers in integrating findings from previous writing motivation 

studies. In the following decades, this interest multiplied (e.g., Boscolo and Hidi 2007; Bruning 

and Kauffman 2016; Graham 2006; Troia et al. 2012). However, so far only three systematic 

reviews have been conducted, specifically addressing empirical research on constructs and 

effects of motivation on writing performance. The lack of a systematic review examining the 

correlates associated with writing motivation is a deterrent of the progress in the field, 

especially in India. Empirical research on writing motivation published in the twenty-first 

century needs to be mapped and its findings synthesized. Therefore, the present study addresses 

this gap by expanding previous researches done on writing motivation.  
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CHAPTER-3 

METHOD 

Same qualitative and quantitative methods are used in the field of educational 

psychology as other psychological disciplines. The three basic methods used to gather 

information in educational psychology are descriptive, correlational, and experimental. 

Descriptive research has the purpose of observing and recording behavior. In correlational 

research, the goal is to describe the strength of the relation between two or more events or 

characteristics. Correlational research is useful because the more strongly two events are 

correlated (related or associated), the more effectively we can predict one from the other 

(Howell, 2010; Levin & Fox, 2011). Experimental research allows educational psychologists 

to determine the causes of behavior. Educational psychologists accomplish this task by 

performing an experiment, a carefully regulated procedure in which one or more of the factors 

believed to influence the behavior being studied is manipulated and all other factors are held 

constant. (Santrock, 2011) 

In the present study, the different literature was searched, followed by grouping 

of the articles of interest and a time scale respective web- analysis was done.  

3.1 Literature Search: A literature search in different scientific database was employed to 

identify studies that examine the link of writing motivation, mainly from 2000 to 2021. 

Relevant studies in Google scholar, Google, Science direct, ERIC were systematically searched 

using keywords: motivation, writing motivation, motivation to write, young learners, writing 

performance, motivation in primary school children, etc. The search for papers was considered 

complete when various databases provided no more new papers on this topic. In the present 

study, 70 literature was searched for understanding the correlates, out of which only 59 articles 

met the eligibility criteria set to unveil the correlates associated with writing motivation in 

primary school children.  

3.2 Selecting Eligible Studies  

3.2.1 Inclusion Criteria  

The systematic review focused on empirical studies that met the following 

inclusion criteria: (a) publication between 2000 and 2021 in peer-reviewed journals; (b) 

English was the publication language; (c) inclusion of a quantitative or qualitative measure of 
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writing motivation; (d) participants were students in grades 1–5; and (e) focused on primary 

school children.  

3.2.2 Exclusion Criteria  

Studies were excluded based on the following criteria: (a) authors did not report 

an empirical study; (b) lack of a quantitative or qualitative measure of writing motivation; (c) 

authors examined writing motivation of university students; (d) authors focused on teachers’ 

writing motivation.  

In order to apply inclusion criteria, a first preliminary reading of the title and 

summary of each article was carried out, which made it possible to rule out papers that did not 

meet the above-mentioned criteria. A more exhaustive reading of the selected articles was then 

carried out, leaving a final sample of fifty-nine research articles. 
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CHAPTER-4 

RESULTS 

The results are presented primarily with the general characteristics of studies 

and then, literature review on correlates associated with writing motivation in primary school 

children.  

4.1 General Characteristics of Studies 

Years: The volume of studies on writing motivation published in peer-reviewed journals has 

grown since 2000. Fifteen studies were published from 2000 to 2010 and this number increased 

from 2011 to 2018 (n = 28). Considering only the last 3 years (2018–2021), scientific journals 

published 15 studies relating to writing motivation. 

Countries: Studies were also conducted in USA (n=21), China (n = 8), Portugal (n=7), Turkey 

(n = 4), Israel (n = 3), Canada (n = 3), Belgium (n = 2), India (n=2), Australia (n = 2), United 

Kingdom (n = 2), Netherlands (n = 2), Spain (n = 2), Iran (n=1), and Atlanta (n=1).  

Samples: Researcher focused more on primary school students (n = 57) and very less on middle 

school (n = 2). Students from multiple grade-levels were enrolled in some studies. Sample sizes 

ranged from a qualitative case study of one fifth grader to a study examining writing attitudes 

and performance of maximum 3000 participants. 

Research Designs: More articles involved a quantitative research design (n = 39) rather than 

a qualitative (n = 10) or a mixed method approach (n = 10).  

Scientific Journals: Reading and Writing (n = 10) ranked first in number of published articles 

on writing motivation. Other top-tier journals contributed with several articles, such as Journal 

of Educational Psychology (n = 4), The Elementary School Journal (n = 3), Contemporary 

Educational Psychology (n = 2), Journal of Education Research (n=2), British Journal of 

Educational Psychology (n = 2), Reading Psychology (n=2), Educational Psychology (n=2), 

International Electronic Journal of Elementary Education (n=2), Learning and Instruction 

(n=2), Reading Research and Instruction (n=2), Educational Research and Reviews (n=1), 

Reading Research Quarterly (n=1), Journal of Computer Assisted Learning (n=1), International 

Journal of TSEOL studies (n=1), Murill Palmer Quarterly (n=1), Journal of Literacy Research 

(n=1), Learning Disability: A Contemporary Journal (n=1), Studies in Writing (n=1), An 

Educational Research Journal (n=1), The Journal of Experimental Education (n=1), Research 
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in Teaching of English (n=1), Early Childhood Education (n=1), Business Prospects (n=1), 

Frontiers of Education (n=1), Education Research and Revaluation (n=1), The Asia/Pacific 

Education Researcher (n=1), World Journal of English (n=1), Australian Journal of Education 

Technology (n=1), Journal of Writing Research (n=1), Learning and Individual Differences 

(n=1), British Journal of Education Psychology (n=1), Computer and Education (n=1), and 

Educational Research and Reviews (n=1).  

Writing Motivation Measures: Researchers heavily relied on self-reported or teacher-

reported scales to assess writing motivation (n = 40). However, various other tools such as 

Writing Motivation Questionnaire (De Smedt, 2016), Reading and Writing Motivation 

Questionnaire (Roy, 2003), Writing Motivational Scale (Yaman, Sugumulu, & Demirtas, 

2016), Motivation to Write Profile (Codling & Gambrell, 2018), Reading & Writing Interest 

Questionnaire (Ivey, 2006), Motivation for Reading and Writing Profile (Scher & Baker, 

1997), Self-Efficacy for Writing Scale (Bruning, et.al, 2013), Writing Skills Self-Efficacy 

Scale (Pajares & Viliante, 197), Writing Self-Concept (Marsh, 1990), Writing Apprehension 

Test (Daly & Miller, 1975), Writing Self-Efficacy Scale (Graham et.al, 2017), Writing Attitude 

Measure (Graham et. al, 2017) were used. Apart from quantitative measures, qualitative and 

mixed methods studies include student interviews, classroom observations, document analyses, 

and focus groups to assess writing motivation.  

4.2 Correlates of Writing Motivation in Primary School Children 

According to the literature, writing motivation is considered as an umbrella term 

which encompasses individual’s liking or disliking about particular writing situation, specific 

emotions encounter while writing, belief in own ability to write, perceived value of writing, 

and desired goals to learn writing. Various studies were explored where researcher explored 

the correlates of writing motivation.  The multidimensionality of writing motivation is 

particularly well-crafted in Graham’s writer(s)-within-community model (WWC; Graham 

2018). Graham embeds both cognitive and sociocultural perspectives, where motivation is 

especially nourished in a writing community that conceives writing as a meaningful activity, 

addressing important issues and engaging all members collectively (Graham, 2018). According 

to the studies reviewed, correlates of writing motivation are categorized into 3 types of factors 

which are described as follows:  
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4.2.1 Antecedents Factors (Table 1) 

Writing motivation and Parental Involvement: Few studies also explored the influence of 

parents on motivation of children to write. Findings from the studies were found to be mixed. 

Studies revealed that parents’ encouragement and presence was associated with children’s 

writing motivation both directly and indirectly. Parental involvement can be understood as the 

totality of strategies, actions and resources which the parents use during the tuition of their 

children in order to improve their chances to become successful from an educational and social 

point of view (Hatos, 2004). A study done by Aran & Levin (2002) on effects of maternal 

mediation on writing motivation in primary school children reported that maternal writing 

mediation increased the motivation of children and improved word writing/ recognition and 

phonological awareness. An intervention study done by Reutzal (2002) for parents and children 

on Word to Go Program, revealed that children who attended the program with their parents 

exhibit more interest towards writing, read more words accurately and wrote fewer misspelled 

words than those students whose families did not participate in the Words to-Go program. Few 

other studies indicate the same findings as well (Rebecca, Andrew, & Jen (2016); Camacho & 

Alves (2016); Putman & Walker (2010)).  

Writing motivation and Peer Support: Studies exploring relationship between peer support 

and writing motivation was reviewed in 10 studies. Overwhelmingly, 7 studies out of ten 

reported the positive association between peer support ad writing motivation (Harris, Graham, 

& Mason, 2006; Pajares, et. al., 2007, McGrail & Davis, 2011; Razmjoo & Hoomanfard, 2012; 

Li, Chu, Ki, & Woo, 2012; Li, Chu, & Ki, 2014; De Smedt, Graham & Van Keer, 2019). 

Pajares, et. al. (2007) reported that elementary school students exhibit stronger social 

persuasion towards writing then middle school students. McGrail & Davis (2011) studied the 

influence of student blogging on writing motivation and found that connecting to each other 

while blogging made students more interested towards writing. Studies have also revealed that 

the writing ability of the students in cooperative group improved significantly more than that 

of the students in the conventional group (Razmjoo & Hoomanfard, 2012). Two studies 

indicated peer support increased the autonomous motivation among children towards writing 

when compared with children practicing individually (Smedt, Graham, & Keer, 2019). Studies 

on peer-assisted writing (De Smedt & Graham et al. 2018) and feedback had a positive impact 

on autonomous motivation and self-efficacy, respectively. However, Li, et. al., (2012) also 

presented collaborating activities among children showed positive but not significant effects 

on student’s writing ability and motivation.  
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Writing motivation and Teacher’s Instructions: Some of the reviewed studies examined the 

association between writing motivation of children and instructions or feedbacks given by 

teachers. These studies indicates that students have more positive motivation towards writing 

when instructed by teachers as compared with those who didn’t get the feedbacks or 

instructions (Lam & Law, 2007; Rogers & Graham, 2012; Coker, et.al. 2016; DeSmedt, 2016; 

Graham & Keer, 2019; Fang, 2021). DeSmedt (2016) studied positive correlation between 

teacher efficacy for writing and student’s informational writing motivation as well as quality. 

Further, indicated more motivation among students when teachers adopted motivating teaching 

instructions and positive feedbacks (Lam & Law, 2007; Coker, et. al., 2016). These studies 

showed the importance of a supportive context, where teachers create opportunities for 

collaborative writing and provide progress feedback. Studies on the role of motivation-

enhancing practices (Lam and Law 2007) and on the harmful effect of competition (Chan and 

Lam 2008) underline the need for a pleasant emotional environment surrounding writing. Fang 

(2021) also revealed that teacher’s constructive comments influence students’ writing 

motivation as compared to purely positive or purely negative comments. However, Olinghouse 

(2007) reported that no effects of instructional variables on children’s ability to write correct 

words and motivation towards it.  

Writing Motivation and Digital Tools: Alexander (2018) emphasized the importance of 

technology in educational psychology as generation are more connected to information 

technology more than ever before. In the present review, 2 studies indicated an association 

between writing motivation and use of digital tools (Li, Chu, Ki, & Woo, 2012; Liao, Chang, 

& Chan, 2018). These studies reveal promising effect of digital tools on different motivation 

towards writing. These findings also concur with those from Ekholm and colleagues’ review 

(2018), in which a positive association between positive writing attitudes and digital tools was 

found. Liao, Chang & Chan (2018) studied effects of the online game-based writing 

environment on improving students' participation, performance, interest, and motivation in 

writing, and found that game-based writing environment can effectively promote students' 

writing participation, writing performance, interest, motivation towards writing, as well as their 

perceptions of the use of educational self-management games. 
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Table 1: Findings of studies examining antecedent factors of writing motivation 

Correlates Author(s) Findings 

PARENTAL 

INVOLVEMENT 

Aran & Levin, 2002 

Maternal mediation 

influenced writing 

motivation of kid 

Reutzal, et. al., 2005 

Intervention program with 

family helped students to 

motivate towards with better 

writing quality. 

Putman & Walker, 2010 

Collaborating with parents 

influenced writing 

motivation. 

Rebecca, Andrew, & Jen, 2016 

Parent’s education and 

support predicts writing 

motivation 

Camacho & Alves, 2016 

Parental involvement 

fosters writing motivation as 

well as skills. 

PEER SUPPORT 

Harris, Graham, & Mason, 

2006 

Peer support predicted more 

motivation to write among 

students 

Pajares, et. al., 2007 
Social persuasion of same age 

influenced writing motivation 

McGrail & Davis, 2011 
Peer support directly fosters 

writing motivation 

Razmjoo & Hoomanfard, 2012 

Writing ability in 

collaborative group 

improved. 

Li, Chu, Ki, & Woo, 2012 

Collaborating activities 

showed positive but not 

significant effects on 

student’s writing ability and 

motivation 

De Smedt, Graham & Van 

Keer, 2019 

Students who wrote with a 

peer were more 

autonomously motivated at 

post-test than others. 

TEACHER’S 

INSTRUCTIONS/ 

FEEDBACK 

Lam & Law, 2007 

When the teachers adopted 

more motivating teaching 

strategies, the students were 

more motivated to write 

Olinghouse, 2007 

No effects of instructional 

variables on children’s 

ability to write correct 

words and motivation 

towards it. 
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Rogers & Graham, 2012 

Instructions by teachers 

influenced writing 

motivation. 

Coker, et.al. 2016 

Moderate relationships were 

found between the writing 

instructional focus and the 

nature of student writing. 

De Smedt, et. al., 2016 

Students with writing 

instruction were more 

motivated and wrote with 

few mistakes. 

Graham & Keer, 2019 

Teacher’s positive 

feedbacks predicts more 

motivation to write in 

future. 

Fang, 2021 Predicts writing motivation 

DIGITAL TOOLS 

Li, Chu, Ki, & Woo, 2012 

promising effect of digital 

tools on different motivation 

towards writing. 

Liao, Chang, & Chan, 2018 

that game-based writing 

environment can effectively 

promote students' 

motivation towards writing. 

 

4.2.2 Moderator Factors (Table 2.A & 2.B) 

Writing Motivation and Gender: More than half of the studies examined gender differences 

in writing motivation in eighteen studies. Overall, girls were found to be more motivated to 

write than boys and no study showed a clear advantage for boys. In five studies, girls showed 

stronger writing motivation (Roy & Gupta, 2006; Pajares, et. al., 2007; Troia et al. 2013; 

Graham, et. al., 2017; Akyol, & Aktaş, 2018) and writing self-efficacy (Graham, et.al, 2017; 

De Smedt, et. al., 2018) as compared to boys. Graham, et. al. (2007) reported that girls tend to 

be more positive about writing than boys, but there was no statistical difference found in their 

writing achievement related to gender. Pajares et al. (2007) studied students’ sources of self-

efficacy and found that girls reported greater mastery experience, vicarious experience, social 

persuasion as well as less negative physiological responses to writing than boys. Girls and boys 

reported different motives to engage in writing. Roy (2003) found that boys preferred writing 

motives of documentation, emotional expression, affiliation and recognition whereas 

achievement and creativity are more preferred by girls. Girls tends to exhibit autonomous 

motivation as compared to boys who shows controlled motivation (De Smidt, 2018). Studies 

also reported that girls had more positive writing attitudes than boys (Graham et al. 2012a; 
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Graham et al. 2007; Graham et al. 2017; Lee 2013; Babayiğit, 2015). Four studies did not show 

gender differences in writing motivation (De Smedt et al. 2018a; Hidi et al. 2002; Mata, 2011, 

Villalón, 2015). (Table 1) 

Writing Motivation and Grade-Level: Some studies have also explored writing motivation 

with respect to the grades students are studying. Findings across studies were mixed: two 

studies indicated an advantage of younger over older students. Studies indicate that grade-level 

had a significant effect on motivation of students to write. There was a significant difference 

found between students of primary grades (Roy & Gupta, 2006; Pajares, et. a., 2007; Gillespie, 

et. al., 2013) Roy & Gupta (2006) reported that students from grade V preferred achievement, 

affiliation, creativity writing motives more than students of grade IV whereas, students of class 

IV less preferred harm avoidance but students of class V more preferred harm avoidance 

writing motive. According to Graham, et. al. (2007 & 2012), third grade students represent 

more motivation towards writing when compared with first grade as first grade students showed 

low attitude towards writing. Pajares et. al. (2007) indicated that elementary school children 

have stronger mastery and vicarious experience as compared to middle or higher schools. 

Primary school children tend to show higher self-efficacy (Pajares, et. al. (2012). Specifically, 

Olinghouse and Graham (2009) showed that second graders had more positive attitudes than 

fourth graders (Olinghouse, 2009). However, some studies indicated that students from high 

level grades reported higher writing motivation as compared to students from primary level 

grades (Troia, et. al., 2013). A dissertation published by Brittany (2021) from Arizona State 

University studied writing motivation among primary school students and found that students 

in fourth and fifth classes tends to exhibit extrinsic motivation and self-regulation towards 

writing as compared to third class students. However, only fourth-class students tend to show 

higher intrinsic motivation when compared with third class students (Brittany, 2021). A study 

done by Gambrell (2011) did not show any significant difference in primary grades and 

reported that writing motivation tends to remain same in first to fourth grades.  

Overall, evidence on grade-level differences does not synthesize into a single trend. For 

instance, levels of self-efficacy beliefs were found to decline (Pajares et al. 2007), to grow 

(Troia et al. 2013), and to be equivalent across different grade-levels (Gambrell, 2011). 
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Table 2.A: Findings of studies examining moderator factors of writing motivation 

Correlates Authors Key Findings 

GENDER 

Hidi et al. 2002 
Girls predicted more writing motivation 

than boys. 

Roy, 2003 

Boys preferred writing motives of 

documentation, emotional expression, 

affiliation and recognition whereas 

achievement and creativity are more 

preferred by girls. 

Roy & Gupta, 2006 

Boys preferred documentation, emotional 

expression, affiliation and recognition 

writing motives than girls 

Pajares, Valiante, & 

Cheong, 2006 

Girls reported higher self-efficacy at each 

level of schooling than boys, but these 

differences were rendered nonsignificant 

when students' gender orientation beliefs 

were controlled. 

Graham, Berninger, & Fan, 

2007 

Girls were more positive about writing 

than boys, but there was no statistical 

difference in their writing achievement 

related to gender. 

Pajares, Johnson, & Usher, 

(2007). 
Girls reported higher motivation to write. 

Mata, 2011 
Boys’ and girls’ motivational profiles are 

not markedly differentiated 

Graham, Berninger, & 

Abbott, (2012). 

Girls had more positive attitudes 

concerning reading and writing than 

boys. 

Troia, Harbaugh, 

Shankland, et. al., 2013 

Gender of student directly influenced 

aspects of writing motivation. 

Aitken, & Martinussen, 

2013 

Gender differences (girls > boys) also 

found with respect to writing motivation. 

Villalón, Mateos, & Cuevas, 

2015. 

Female students have more sophisticated 

writing conceptions than their male 

counterparts but no gender differences 

were found in writing self-efficacy 

beliefs. 

Graham, et. al., 2017 
Females tend to be more motivated for 

writing than boys. 

De Smidt, 2018 

Girls and boys who were more self-

efficacious to come up with ideas to write 

applied significantly less planning and 

control strategies. 

Akyol, & Aktaş, 2018 
Writing motivation in female students 

was higher than in male students. 

Süğümlü, Mutlu, & 

Cinpolat, 2019 

Female students are more successful in 

terms of writing motivation and writing 

studies than male students. 
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Graham, et. al., 2021 
Girls received higher scores than boys for 

writing motivation. 

GRADE 

Roy & Gupta, 2006 

Students from grade V preferred 

achievement, affiliation, creativity 

writing motives more than students of 

grade IV 

Pajares, et. a., 2007 

Higher grade level students predicted 

more motivation towards writing as 

compared to lower grade level students. 

Graham, et. al. 2007 
There was no statistical difference in 

younger and older students’ 

Olinghouse & Graham, 

2009 

Second graders had more positive 

attitudes than fourth graders 

Gambrell, 2011 

No significant difference in primary 

grades and reported that writing 

motivation tends to remain same in first 

to fourth grades. 

Graham, et. al. 2012 

Third grade students represent more 

motivation towards writing when 

compared with first grade 

Gillespie, et. al., 2013 
Higher grade level students predicted 

more writing motivation. 

Troia, et. al., 2013 

Students from high level grades reported 

higher writing motivation as compared to 

students from primary level grades 

Brittany, 2021 

Students in fourth and fifth classes tends 

to exhibit extrinsic motivation and self-

regulation towards writing as compared 

to third class students 

 

Writing motivation and Self-Efficacy: Self-efficacy is one of the most studied motivational 

variables in the context of writing motivation. Self-efficacy, defined as one’s perceived ability 

to complete a task (Bandura, 1997), greatly affects writing growth as well (Pajares, et. al., 2001, 

2006) In this respect, Pajares et al. (2001) reported the highest correlation between writing self-

efficacy and motivation. (Hidi, et. al., 2002; Gracia, et. al., 2006; Pajares, et. al. 2006; 

Duijnhouwer, et. al., 2010; Razmjoo & Hoomanfard, 2012; Limpo & Alves, 2013; Villalon, et. 

al., 2015; DeSmidt, et. al., 2016; Bulut, 2017; Vilmaz, et. al., 2017; Limpo, et. al., 2020). Self-

perceptions can drastically affect the learning process, both positively and negatively (Melnick 

et al., 2009). NG, et. al. (2021) studied writing motives and writing self-efficacy in school 

students of Chinese and found a directly proportional relationship between both. When applied 

to literacy, students who identify themselves as skilled writers most likely value the writing 

process, and practice regularly out of enjoyment. Further, De Smidt, et. al. (2017) indicated 

that students who were more self-efficacious concerning the regulation of their own writing 
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process applied more thinking, planning, revision, and control strategies. Few other studies 

reported that children with higher writing attitude and higher writing self-efficacy tends to 

exhibit much higher writing motivation and improves their writing quality (Bulut, 2017; 

Villalon, et. al. 2015).  However, Brittany (2020) reported that writing self-efficacy doesn’t act 

as a mediator of writing motivation in writing development. Overall, writing self-efficacy 

represents positive association with writing motivation in primary school children. 

Writing Motivation and Attitude: Of the studies in this review that investigated the 

relationship between writing attitude and writing motivation, most found that students’ writing 

attitudes positively predicted factors associated with writing motivation as well as writing 

performance such as writing length, writing quality, and longest correct word sequence 

(Graham et al. 2012; Graham et al. 2017; Lee, 2013). This positive relationship appears to be 

unidirectional especially among young children (Graham et al. 2007). In only one study 

(Olinghouse & Graham, 2009), writing attitude was not found to be associated with a writing 

motive and writing quality. In this study, the authors reported negative, weak, and non-

significant correlations between writing attitude and story quality (r = − .08) and between 

writing attitude and story length (r = − .18). Researchers have considered attitude and writing 

motivation related yet theoretically distinct concepts (Troia et al. 2013), whereas others have 

considered attitude as a subconstruct of writing motivation (Graham et al. 2017). Further, 

writing attitudes of students exhibits direct influence on their writing achievement beyond that 

of their reading attitudes (Graham, et. al. 2012), Some evidence indicates that writing 

motivation and performance differs considerably for students with the most negative attitudes 

and students with the most positive attitudes (Lee 2013). It was also interested to review the 

study done by Graham, et. al. (2007) that writing attitude was found to be a predictor of writing 

motivation among third-grade students and not for first-grade students.  

Writing Motivation and Interest: Interest has been conceptualized as a relatively enduring 

individual disposition to re-engage with certain objects and events (Hidi, et. al., 2002).    Very 

few studies included in this review found that writing interest is significantly related to 

intrinsic writing motivation (Hidi, et. al., 2002; Li, et. al., 2014; Liao, et. al., 2018), but not 

extrinsic motivation.  

Writing Motivation and Reading: Numerous studies incorporated in this review indicates the 

positive association between writing motivation and reading experiences (Aram & Levin, 

2002; Reutzal, et. al., 2005; Korat & Schiff, 2005; Ollinghouse, 2005; Aitken & Martinussen, 

2013; Williams & Larkin, 2013; Barratt-Pugh, et. al. 2021). Studies revealed that reading 
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experiences helps individual to focus on the mechanics and stylistic choices that make various 

genres of writing work as well as to find own style of writing (Williams & Larkin, 2013; 

Barratt-Pugh, et. al. 2021). Reutzal (2005) emphasized that reading allows an individual to 

study grammar in context which would augment the motivation towards writing. Korat & 

Schiff (2005) studied about games of reading which would help students to get motivated 

towards writing by exposing them to different styles of writing.  

Table 2.B: Findings of studies examining moderator factors of writing motivation 

Correlates Author (s) Findings 

Writing 

Self-

Efficacy 

Pajares, et. al., 2001 
Self-efficacy greatly affects 

writing growth. 

Hidi et al. 2002 

Self-efficacy of writing is 

closely associated with 

writing motivation. 

Gracia, et. al., 2006 

Self-efficacy-trained 

students got better scores on 

writing motivation. 

Pajares, Valiante, & 

Cheong, 2006 

Writing self-efficacy was 

positively related to 

adaptive motivation 

variables. 

Duijnhouwer, et. al., 2010 

Feedback affects self-

efficacy beliefs which 

directly influences writing 

motivation. 

Limpo & Alves, 2013 

Self-efficacy beliefs may 

facilitate writing 

development beyond 

Villalon, et. al., 2015 

Self-efficacy beliefs and 

gender play an important 

role in predicting writing 

motivation. 

DeSmidt, et. al., 2016 

Self-efficacy beliefs 

improved writing 

motivation. 

Bulut, 2017 

Writing self-efficacy beliefs 

are highly correlated to 

writing attitude and 

motivation 

Vilmaz, et. al., 2017 

Self-efficacy beliefs are 

highly consistent with 

writing motivation. 

Limpo, et. al., 2020 

Self-efficacy affects all 

motivational variables 

related to writing. 
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Writing 

Attitude 

Graham, et. al., 2001 

Writing attitude positively 

correlated with writing 

motivation 

Olinghouse & Graham, 

2009 

Attitude towards writing 

influences motivation to 

write. 

Lee, 2013 

Writing motivation and 

performance differs 

considerably for students 

with the most negative 

attitudes and students with 

the most positive attitudes 

Troia et al. 2013 

Positive significantly 

correlation between attitude 

and writing motivation. 

Graham, et. al., 2017 

Writing attitude was found 

to be a predictor of writing 

motivation. 

De Smidt, 2018 
Writing attitude fosters 

writing motivation directly. 

Writing 

Interest 

Hidi, et. al., 2002 

Writing interest is 

significantly related to 

intrinsic writing motivation 

Li, et. al., 2014 

Positive correlation 

between interest and 

motivation with respect to 

writing. 

Liao, et. al., 2018 
Interest of student predicts 

of writing motivation 

Reading 

Experiences 

Aram & Levin, 2002 

Experiences in reading 

helps students to get 

motivated towards writing. 

Reutzal, et. al., 2005 

Reading allows an 

individual to study 

grammar in context which 

would augment the 

motivation towards writing 

Korat & Schiff, 2005 

Reading help students to get 

motivated towards writing 

by exposing them to 

different styles of writing. 

Ollinghouse, 2005 
Reading experiences 

predicts writing motivation 

Aitken & Martinussen, 

2013 

Reading fosters motivation 

to write. 

Williams & Larkin, 2013 

Reading experiences helps 

individual to focus on the 

mechanics and stylistic 
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choices that fosters 

motivation to write as well. 

Barratt-Pugh, et. al. 2021 

Positive association 

between reading 

experiences and writing 

motivation 

4.2.3 Outcome Factors (Table 3) 

Writing Motivation and Writing Quality: Various studies incorporated in this review have 

explored the writing quality as an outcome variable for writing motivation. With respect to 

writing, research has demonstrated that self-efficacy is significantly predictive of writing 

quality (Pajaras, et. al., 2007). Other numerous studies also demonstrate writing self-efficacy 

independently contribute to predict writing quality of elemental school students (Aitken & 

Martinussen, 2013; Babayigit, 2015; Graham, et. al., 2017; Wijekumar, et. al., 2019). 

Bandura (1997) also emphasized the impact of motivational determinants of writing and 

importance of prior writing achievement towards writing quality. Brynes & Wasik (2009) 

revealed that writing quality improves over time as students gradually gain greater 

knowledge, topics, linguistic knowledge, slowly develop mastery of writing conventions, and 

with experience and feedbacks more frequently engage in effective writing processes.  

Writing Motivation and Handwriting Fluency: Of the studies reviewed in this present 

study, some studies indicate a direct relationship between writing motivation and handwriting 

fluency (Wijekumar, et. al., 2019; Aitken & Martinussen, 2013; Olinghouse, 2007; Limpo & 

Alves, 2013; Alves, et. al., 2016; Limpo, et. al., 2020). Studies revealed that motivation 

towards writing helps student to commit towards writing and produce letter fluently and 

correctly (Limpo, et. al., 2020). Kent and Wanzek (2016) reported a moderate positive 

association between handwriting fluency and writing motivation.  

Writing Motivation and Achievement: Studies exploring the relationship between writing 

motivation and achievement was noted in 8 articles. Overwhelmingly, all studies reported 

positive association of achievement with respect to writing motivation. Troia, et. al., (2012) 

emphasized interest and value as major components of achievement motivation and play a 

significant role in writing motivation. According to Hidi & Boscolo (2006), students are 

highly motivated towards writing use strategies and adapt strategies to achieve goal. Hidi and 

Colleagues (2002) revealed a positive correlation between writing achievement and self-

efficacy. The relation of self-efficacy and goal orientation has also been noted (Pajares, et. 

al., 2007; Pajares & Valiante, 2006), where feedback is also seen as linked to process the 
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goals. Roy (2003) also indicated that achievement is one of the characteristics of writing 

motivation among primary school students.  

Table 3: Findings of studies examining outcome factors of writing motivation 

Correlates Author(s) Key Findings 

Writing Quality 

Aitken & Martinussen, 

2013 

Writing motivation is a direct 

predictor of writing quality. 

Babayiğit, 2015 
Writing quality get improve when 

motivation to write is higher. 

Graham, et. al., 2017 
Positive correlation between writing 

motivation and writing quality. 

Wijekumar, et. al., 2019 

Significant correlation between 

motivational variables and writing 

performance with its quality. 

Handwriting 

Fluency 

Aitken & Martinussen, 

2013 

Motivation to write improves 

handwriting fluency 

Wijekumar, et. al., 2019 
Handwriting fluency is a predictor of 

writing motivation 

Olinghouse, 2007 
Positive correlation between writing 

quality and handwriting flow. 

Limpo & Alves, 2013 

Handwriting and spelling were the 

strongest constraints of writing 

motivation. 

Alves, et. al, 2016 
Students with high writing motivation 

showed greater handwriting fluency. 

Limpo, et. al., 2020 
Motivation helps improve 

handwriting fluency. 

Achievement 

Pajares, et. al., 2001 
Students with high self-efficacy 

beliefs predicts achievement. 

Roy, 2003 

Achievement was considered as one 

of intrinsic factor of writing 

motivation. 

Roy & Gupta, 2006 

Achievement was considered as one 

of intrinsic factor of writing 

motivation. 

Graham, et. al., 2007 

there was no statistical difference in 

their writing achievement related to 

gender with respect to writing 

motivation. 

Trioa, et. al., 2013 

Interest and value as major 

components of achievement 

motivation and play a significant role 

in writing motivation 

Vilmaz, et. al., 2017 
Writing motivation directly influences 

achievement in writing. 

De Smedt, et. al, 2017 

Significant positive correlation 

between writing motivation and 

writing achievement. 
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CHAPTER-5 

DISCUSSION 

A literature review was conducted on correlates associated with writing 

motivation published between 2000 and 2021. A group of 59 empirical studies were assessed 

for quality and reviewed concerning correlates and multidimensional nature of writing 

motivation. An examination of these 59 presented a noticeable growth in writing motivation 

research. In last three years, 15 empirical papers were published between 2018 and 2021. The 

growth of research studies indicates contemporary importance of the topic and an increasing 

awareness of motivational correlates in writing research. Several researchers have tried to 

highlight the influential role of writing motivation over the past two decades (Hidi, et. at. 2002; 

Bruning and Horn 2000; Bruning and Kauffman 2016; Graham, et. al., 2007; Hayes 1996; 

Pajares, et. al., 2001, 2003; Troia et al. 2013), contributing to the increase in publication. 

According to Nolen (2009), writing motivation is considered as a rising interest and broad trend 

among educational psychology studies. The publication of writing motivation studies in top-

tier journals is a positive indicator of the progress in the field. A WWC model proposed by 

Graham (2018) placed a great emphasis on writing motivation research, leading to expectation 

of growth of publications to continue.  A look at where studies were conducted revealed 

fourteen countries located in North America, Europe, Asia, and Australia continent. Twenty-

one out of 59 studies were conducted in the United States because United States is considered 

to be a global leader in many branches of scientific research (King 2004; Tollefson 2018) as 

well as because of the language bias. Samples encompassed only elementary school students. 

Sample sizes varied from case studies to large datasets, with the former associated with 

qualitative research and the latter associated with quantitative research. Researchers focused 

on different writing tasks, ranging from asking students to write a text to simply collecting 

students’ grade-point average in writing. Studies overwhelmingly relied on self-report scales 

to assess writing motivation, while qualitative measures of writing motivation were scarcer.  

The main factors associated with writing motivation were identified: 

Antecedents, Moderators and Outcome factors. Antecedent factors include parental 

involvement, peer support, teacher’s instructions and digital tools. In the present study, six 

studies were identified for association of parental involvement in writing motivation. All of the 

six studies reported that involvement of parents in any way of learning, augments the 

motivation of children to write. Peer support of children was also examined in 7 studies 
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assessing the relationship between peer support and writing motivation in primary school 

children. The studies reported that presence of peer and working collaboratively influences the 

motivation of children to write more and improves the word quality as well. Teacher’s 

instructions or feedbacks were examined in seven studies which presents that instructions or 

feedbacks given by teachers improve student’s confidence, interest, self-efficacy, and 

motivation for writing. In current study, two studies were identified under digital tool sub-

correlate which indicated that the use of digital tools to enhance writing motivation. Studying 

the effects of technology is a priority in educational psychology as students are connected to 

their digital devices more than ever before (Alexander, 2018). 

Moderator factors of writing motivation incorporated demographic 

characteristics (gender and grade level), writing self-efficacy, writing attitude, writing interest 

and reading experiences of students. Authors examined gender-based differences in eighteen 

studies. While four studies showed that girls had stronger writing self-efficacy beliefs and self-

efficacy for self-regulation, four other studies did not indicate gender-based differences. Across 

five studies, researchers unanimously found that girls reported more positive writing attitudes 

than boys. Researchers also found an advantage of girls over boys in other motivational 

constructs. No study showed an advantage of boys over girls in terms of writing motivation. 

Overall, findings on gender differences showed that girls tend to be more motivated to write 

than boys. Notwithstanding, these findings should be interpreted with caution since the role of 

other variables was not examined in most studies. Grade-level differences in writing motivation 

was identified in nine studies. Findings on grade-level differences were mixed: six studies 

showed evidence favoring younger over older students; two studies indicated differences 

favoring older students; and one study revealed no grade-level differences. The studies 

included in our review were cross-sectional and therefore conclusions about developmental 

trends cannot be draw. The findings of the present study are in line with the results from 

Ekholm, et. al., (2018). The relationship between self-efficacy and writing motivation was 

examined in fifteen studies. In self-efficacy theory, the beliefs become a primary, explicit 

explanation for motivation (Bandura, 1977, 1986, 1997). The relationship between motivation 

and self-efficacy was significant and high in strength. Results also showed that higher self-

efficacy was associated with higher intrinsic motivation in primary school children.  In six 

studies, writing attitude and in three studies, writing interest was examined as a correlate of 

writing motivation, respectively. It is determined that writing attitudes and interests are directly 

proportional to writing motivation in students. Itis possible that writing attitudes change over 
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a longer period of time as students gain more writing experience; a decline in writing attitudes 

might be an anticipated corollary of a decline in self-efficacy for writing skills (Troia, et. al., 

2012). Seven studies explored the relationship of reading experiences with writing motivation 

in primary school children. It was found that reading experiences directly affects the writing 

motivation as students would understand thoughts and learn how to structure those thoughts 

into a sentence by reading. This would definitely augment motivation for writing among them.  

Outcome factors of writing motivation include writing quality, writing 

achievement, and handwriting fluency. Overall, it was found that student’s motivational beliefs 

about writing directly impacted their writing quality, writing achievement and handwriting 

fluency. Self-efficacy beliefs, interest and attitude for writing success worked as moderator for 

the relationship between their writing motivation and writing quality. However, attitude 

towards writing, language background, grade and gender also uniquely predicted writing 

quality. Writing motivation made a statistically unique contribution to predict handwriting 

fluency. Gender differences in handwriting fluency was also found where girls had faster 

fluency than boys (Skar, et. al., 2021). Writing is a complex task with very demanding and self-

directed activity to use strategies for mental operations in order to reach goals.  

Structural Equation Modeling was most used statistical technique to analyze the 

variables studied in reviewed research articles. Structural Equation Modeling is found to be the 

most powerful statistical tool to evaluate and test multivariate causal relationships. It is a 

multivariate technique which differs from other approaches of modeling as they investigate 

pre-assumed causal relationships affected by direct and indirect ways. (Fan et al., 2016) SEM 

has progressed over three generation in last 100 years. The first generation of SEM used path 

analysis to develop the logic of causal modeling (Wright, 1918, 1920, 1921). The method was 

then changed by social sciences to include factor analysis. The second generation of SEM 

enlarged its capacity. By its third generation,  SEM commences with Judea Pearl’s 

development of the “structural causal model,” followed by Lee’s (2007) integration of 

Bayesian modeling (Pearl 2003). SEM consists of two statistical methods: confirmatory factor 

analysis and path analysis. Confirmatory factor analysis (CFA) is the method for measuring 

latent variables (Hoyle, 1995; 2011; Kline, 2010; Byrne, 2013). Confirmatory factor analysis 

estimates latent variables based on the correlated variations of the dataset (e.g., association, 

causal relationship) and can reduce the data dimensions, standardize the scale of multiple 

indicators, and account for the correlations inherent in the dataset (Byrne, 2013). Path analysis 

was developed to quantify the relationships among multiple variables 

https://ecologicalprocesses.springeropen.com/articles/10.1186/s13717-016-0063-3#ref-CR98
https://ecologicalprocesses.springeropen.com/articles/10.1186/s13717-016-0063-3#ref-CR99
https://ecologicalprocesses.springeropen.com/articles/10.1186/s13717-016-0063-3#ref-CR100
https://ecologicalprocesses.springeropen.com/articles/10.1186/s13717-016-0063-3#ref-CR66
https://ecologicalprocesses.springeropen.com/articles/10.1186/s13717-016-0063-3#ref-CR77
https://ecologicalprocesses.springeropen.com/articles/10.1186/s13717-016-0063-3#ref-CR47
https://ecologicalprocesses.springeropen.com/articles/10.1186/s13717-016-0063-3#ref-CR48
https://ecologicalprocesses.springeropen.com/articles/10.1186/s13717-016-0063-3#ref-CR63
https://ecologicalprocesses.springeropen.com/articles/10.1186/s13717-016-0063-3#ref-CR19
https://ecologicalprocesses.springeropen.com/articles/10.1186/s13717-016-0063-3#ref-CR19
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(Wright, 1918, 1920, 1921). Path analysis can explain the causal relationships among 

variables. A common function of path analysis is mediation, which assumes that a variable can 

influence an outcome directly and indirectly another variable. In the early 1970s, SEM 

combined the two aforementioned methods (Joreskog 1969, 1970, 1978; Joreskog and 

Goldberger 1975) and became popular in many fields, such as social science, business, medical 

and health science, and natural science.  

Review indicated that most of the studies used SEM model to analyze the 

relationship among self-efficacy, attitudes, interest, and writing quality across gender or grade-

levels with respect to writing motivation. The studies tried to understand the potential 

relationship between writing motivation and its factors such as writing attitude, writing interest, 

achievement, etc. For this, an exploratory approach was used to examine possible models 

relating to latent variable. On the other side, path analysis is used to specify the relationships 

among all of the independent factors of writing motivation. A study done by Lam & Law (2007) 

used SEM and revealed that students’ motivation mediated the effects of instructional practices 

on writing performance. This causal structure of path analysis documents that factors like 

teacher’s instructions, parental involvement, writing interest, writing attitude etc are co-

dependent upon each other and can together directly influence the writing motivation by either 

direct or indirect ways.  This way Structural Equation Modelling provides an empirical data 

evidence of correlates associated with writing motivation.  
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CHAPTER-6 

CONCLUSION 

The present review highlighted the correlates along with the multidimensional nature of writing 

motivation and how those correlates are associated with writing motivation in primary school 

children. It is known that motivation to write is a factor, which creates the will and strength 

that directs an individual towards the act of writing and which enables the continuation of that 

act of writing. Of the studies reviewed, antecedents, moderators and outcome factors were 

found to be significantly associated with writing motivation. Each correlates comprises sub-

correlates. Teachers need to rely on evidence-based practices to develop students’ writing 

motivation, along with relevant skills, strategies, and knowledge (Graham and Harris 2019). 

This study has also an implication for teachers and parents with primary school children to 

ameliorate the motivational level of writing within them.  

Limitations The findings of this review should be considered in light of its limitations. First, 

it is possible that the author would have missed some studies meeting out criteria for inclusion 

into the review. An attempt was made to minimize this risk by conducting review of studies in 

multiple phases; however, it cannot be certain that author found every relevant study. Second, 

author may have failed to locate potentially relevant studies examining correlates of writing 

motivation. Third, due to the variability of the measures used in the included studies, we did 

not conduct a meta-analysis. Therefore, this review cannot estimate summary effect sizes for 

any of the relationships described herein.  

Future Directions Based on the findings of this review: First, researchers may want to 

consider how writing motivation fits into the theories that are most frequently used to frame 

research on students’ writing performance. Importantly, future research needs to look at 

specific individual and contextual factors and how their interaction influence writing 

motivation. Six other areas were identified from the reviewed studies that would likely propel 

future research in writing motivation: (1) researching writing motivation of students in an 

Indian context; (2) studying underexplored writing motivational constructs; (3) examining 

individual and contextual factors; (4) conducting longitudinal studies; (5) determining and 

disseminating evidence-based practices; (6) researching twenty-first century tools. 
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ANNEXURE 

S.No. TITLE Objective Methodology Country RESULTS/CONCLUSION CORRELATES 

1.  Gender Differences in 

Writing Motivation and 

Achievement of School 

Students: A Function of 

Gender Orientation? 

 

 

Pajares, Frank & Valiante, 

Giovanni. (2001). Gender 

Differences in Writing 

Motivation and Achievement 

of School Students: A 

Function of Gender 

Orientation? Contemporary 

educational psychology. 26. 

366-381. 

10.1006/ceps.2000.1069. 

The aim of this 

study was to 

determine whether 

gender differences 

in the writing 

motivation and 

achievement of 

middle school 

students are a 

function of gender-

stereotypic beliefs 

rather than of 

gender. 

Sample: 427 students 

from middle school. 

Measures: Writing 

self-efficacy, writing 

apprehension, writing 

self-concept, self-

efficacy for self-

regulated learning, 

achievement goals, 

value of writing, 

writing achievement, 

and gender orientation  

Analysis:  Four 

multiple regressions 

were conducted 

USA Girls reported stronger writing 

self-efficacy, writing self-

concept, self-efficacy for self-

regulation, value of writing, 

and task goals, and they 

received higher grades in 

language arts. Boys reported 

stronger performance-

approach goals. All gender 

differences favoring girls in 

writing motivation and 

achievement were rendered 

nonsignificant when feminine 

orientation beliefs were 

controlled. Findings suggest 

that a feminine orientation is 

adaptive in the area of writing, 

whereas a masculine 

orientation is beneficial when 

escorted by a feminine 

orientation. 

Gender, Self-efficacy, 

Self-regulation, Self-

concept  

2.  Mother-Child Joint Writing 

and Storybook Reading: 

Relations with Literacy 

Among Low SES 

Kindergartners 

 

Aram, D., & Levin, I. (2002). 

Mother-Child Joint Writing 

This study 

investigates the 

nature of maternal 

mediation in joint 

writing with their 

kindergarten-age 

children and 

compares the 

Sample:  41 mothers 

and their children (19 

boys and 22 girls), 

with an average age of 

5 years and 8 months 

Tools:  mother–child 

activities (joint 

writing and storybook 

Israel After partialling out home 

environment measures and 

storybook reading, maternal 

writing mediation explained 

added variance of word 

writing/recognition and 

phonological awareness. 

Storybook reading explained 

Mother’s mediation, 

collaboration, story 

reading 



 

and Storybook Reading: 

Relations With Literacy 

Among Low SES 

Kindergartners. Merrill-

Palmer Quarterly, 48(2), 202-

224. 

https://doi.org/10.1353/mpq.2

002.0005 

relations of joint 

writing and of 

storybook reading 

with emergent 

literacy. 

reading), child’s 

emergent skills (based 

on tests and teacher 

evaluations), and 

measures of home 

environment (SES and 

games and literacy-

related materials). 

Analysis:  Descriptive 

statistics, inter-

correlation 

added variance of verbal 

ability above home 

environment and maternal 

writing mediation. Mediation 

in joint writing is linked to 

reading and writing 

acquisition, and storybook 

reading is related to verbal 

abilities. 

3.  Children's argument 

writing, interest and self-

efficacy: an intervention 

study. 

 

Hidi, S., Berndorff, D., & 

Ainley, M. (2002). Children's 

argument writing, interest and 

self-efficacy: an intervention 

study. Learning And 

Instruction, 12(4), 429-446. 

https://doi.org/10.1016/s0959-

4752(01)00009-3 

The purpose of this 

study was to 

examine how a 

combination of 

motivational and 

instructional 

variables can be 

best utilized in an 

intervention 

program to 

improve students' 

emotional and 

cognitive 

experiences during 

argument writing.  

Sample: 177 students 

at the junior 

intermediate  

Procedure: The study 

involved a pre-test, 

intervention, post-test 

design with two forms 

of intervention. 

an Interest, Liking and 

Self-efficacy 

Questionnaire was 

administered pre- and 

post-intervention 

Canada The intervention programs 

resulted in a significant 

overall improvement in the 

quality of children's argument 

writing. The collaborative 

writing experience was 

especially effective for boys. 

The responses to the 

questionnaires indicated that 

children's genre-specific 

liking and self-efficacy of 

writing are closely associated 

and that both of these factors 

are also associated with their 

general interest in writing. 

Interest, Liking, Self-

Efficacy, Gender 

4.  Development Of the 

Questionnaire for 

Assessment of Reading And 

Writing Motivation of Boys 

And Girls Of Grades III And 

IV 

This project has 

five fold 

objectives- (a) to 

identify 

dimensions of 

reading and writing 

Sample: 100 students 

of grade 3 and 4 

(Objective-1) 

Measure: 

Unstructured 

India (Objective-1) Their 

motivation to writing is due to 

four intrinsic motivation 

(writing for achieving the 

knowledge or Documentation, 

sharing feelings or Emotional 

Knowledge, 

Emotional 

Expression, 

Achievement, 

Creativity, Affiliation, 

Recognition, Harm 



 

 

Roy, D. (2003). Development 

Of The Questionnaire For 

Assessment Of Reading And 

Writing Motivation Of Boys 

And Girls Of Grades III And 

IV.. Library.isical.ac.in. 

Retrieved 27 September 2021, 

from 

http://library.isical.ac.in:8080/

jspui/bitstream/123456789/71

34/1/ProjRW1.pdf. 

motivation of the 

children in grades 

III and IV; (b) to 

develop 

questionnaire for 

assessment of 

Reading and 

Writing motivation 

of children in 

grades III and IV; 

(c) to relate 

Reading and 

Writing motivation 

with academic 

achievement; (d) to 

determine the 

significant main 

and interaction 

effect of school 

types 

(Government, 

Government aided, 

Corporation and 

Missionary) and 

genders (boys and 

girls) on Reading 

and Writing 

motivation; (e) to 

determine 

correspondence 

between types of 

school and extent 

Interview (Objective-

1) 

expression, for mastering the 

difficult task or achievement, 

for developing some new 

ideas or creativity) and three 

extrinsic motivations (writing 

for being loved by others or 

Affiliation, being praised by 

others or Recognition and for 

avoiding punishment or Harm 

avoidance). 

Step wise regression analysis 

revealed preference to 

intrinsic reading and writing 

motivation among high 

performer in the school 

examination. On the other 

hand, low performers 

preferred extrinsic reading 

and writing motivation 

variables 

avoidance, Grades, 

and Gender 



 

of Reading and 

Writing 

motivation. 

5.  Words to go!:Evaluating a 

first‐grade parent 

involvement program for 

“making” words at home 

 

Reutzel, D. R., Fawson, P. C., 

& Smith, J. A. (2005). Words 

to go!:Evaluating a first‐grade 

parent involvement program 

for “making” words at home. 

Reading Research and 

Instruction, 45(2), 119–

159. doi:10.1080/1938807060

9558445  

The purpose of this 

study was to 

design, implement, 

and evaluate the 

efficacy of the 

Words to Go parent 

involvement 

program as part of a 

larger effort to 

reach out to parents 

in early literacy. 

Sample: 144 first 

grade students. 

Measures:  Words-to-

Go program survey 

forms - one each for 

parents, children, and 

teachers, Focus-Group 

Meetings with 

Parents, Students, and 

Teachers, Systematic 

Sequential Phonics  

and the State Core 

Assessment End-of-

Level Test in 

Language Arts for 

first graders were 

used.  

Analysis:  Sequential 

quantitative 

qualitative process- 

Descriptive statistics, 

Chi-Square and 

ANOVA 

Lotah, 

USA 

A pre-test post-test 

comparison of first graders' 

word reading, word writing 

ability and criterion-

referenced reading test 

performance in two matched 

elementary schools showed 

significant effects favouring 

the Words-to-Go program 

participants.  A comparison of 

student performance on two 

subtests of word reading and 

word writing at the conclusion 

of the Words-to-Go project 

revealed that those students 

who had participated in the 

Words-to-Go program read 

more words accurately and 

wrote fewer misspelled words 

than did those students whose 

families did not participate in 

the Words to-Go program.  

Influence of parents 

6.  Do Children Who Read 

More Books Know “What is 

Good Writing” Better than 

Children Who Read Less? A 

The study aimed to 

investigate how 

SES, grade level, 

and book reading 

experiences are 

Sample:  199 middle- 

high (HSES) and low 

(LSES) SES children 

(63 second graders, 67 

Israel Children's grade level was the 

most important predictor of 

their knowledge of “good 

writing” and “writing 

difficulties” and also of their 

Social economic 

status, Grade level, 

reading experiences 



 

Comparison between Grade 

Levels and SES Groups. 

 

Korat, O., & Schiff, R. (2005). 

Do Children Who Read More 

Books Know “What is Good 

Writing” Better than Children 

Who Read Less? A 

Comparison between Grade 

Levels and SES 

Groups. Journal Of Literacy 

Research, 37(3), 289-324. 

https://doi.org/10.1207/s15548

430jlr3703_2 

related to children's 

writing self-

efficacy as well as 

to their knowledge 

of “good writing” 

and “writing 

difficulties.” 

fourth graders, and 69 

sixth graders) 

Tools:  Writing 

knowledge was 

elicited by two open-

ended questions and 

self-efficacy by a 10-

item questionnaire. 

Children's book 

reading experiences 

were measured using 

the Title Recognition 

Test (TRT) 

writing self-efficacy, followed 

by the children's book reading 

experiences. HSES school 

children gained more writing 

knowledge as a function of 

grade level than did the LSES 

school children. An important 

and surprising finding was 

that children's knowledge of 

“good writing” and “writing 

difficulties” was explained by 

their book reading 

experiences only in the LSES 

group and not in the HSES 

group. 

7.  A Study On Preferences To 

Different Reading And 

Writing Motives Of Tribal 

Children In Primary 

Education Of Tripura And 

Manipur. 

 

Dutta Roy, D., & Gupta, R. 

(2006). A Study On 

Preferences To Different 

Reading And Writing Motives 

Of Tribal Children In Primary 

Education Of Tripura And 

Manipur. Library.isical.ac.in. 

Retrieved 27 September 2021, 

from 

http://library.isical.ac.in:8080/

The current study 

aimed at two 

objectives – (a) to 

examine pattern of 

relative preferences 

to Reading and 

Writing motives of 

students in primary 

education across 

different tribal 

communities of 

Tripura and 

Manipur, (b) to 

explore effect of 

some situational 

variables and 

student 

Sample: 275 ST 

students of Tripura 

and 284 ST students 

of Manipur. 

Measure: Reading and 

Writing motivation 

questionnaire (Dutta 

Roy, 2003) 

Analysis: ANOVA 

and MANOVA 

India Results revealed significant 

mean differences in reading 

and writing motive 

preferences across 

communities, between states, 

genders and between grades. 

ANOVA revealed significant 

mean differences in writing 

motive preferences across 

communities of Tripura. 

Irrespective of state wise 

differences, boys preferred 

documentation, emotional 

expression, affiliation and 

recognition writing motives 

than girls. Students of grade V 

preferred achievement, 

Gender, Grades, 

Community between 

states 



 

jspui/bitstream/123456789/71

38/1/TMRWPROJ2.pdf. 

characteristics on 

changes in relative 

preferences to 

reading and writing 

motives of students 

in primary 

education across 

different tribal 

communities of 

Tripura and 

Manipur. 

affiliation, creativity writing 

motives more than students of 

grade IV. Tripura students of 

class IV less preferred harm 

avoidance but students of 

class V more preferred harm 

avoidance writing motive. 

Manipur students of grade IV 

less preferred recognition 

motive but students of grade V 

more preferred it.  

8.  Changes in Writing Self-

Efficacy and Writing 

Products and Processes 

through Specific Training in 

the Self-Efficacy Beliefs of 

Students with Learning 

Disabilities 

 

García, Jesús & Caso-Fuertes, 

Ana. (2006). Changes in 

Writing Self-Efficacy and 

Writing Products and 

Processes through Specific 

Training in the Self-Efficacy 

Beliefs of Students with 

Learning Disabilities. 

Learning Disabilities: A 

Contemporary Journal. 4. 1-

27. 

This study aimed at 

verifying whether a 

specific program 

on writing self-

efficacy, designed 

to train the four 

sources of self-

efficacy suggested 

by Bandura (1997), 

could improve not 

only productivity 

and quality of 

writing 

composition in 

students with LD 

and their processes 

of writing, but also 

their writing self-

efficacy beliefs and 

other motivational 

constructs.  

Sample: 60 fifth-and 

sixth-grade students. 

Procedure: Students 

were assessed on a 

series of measures 

prior to and following 

the specific training on 

writing self-efficacy, 

which was applied to 

40 of the students with 

the remaining 20 

making up a control 

group. 

Analysis: Multivariate 

Analysis 

Spain Results showed that self-

efficacy-trained students got 

better scores on most of the 

variables than their peers in 

the standard curriculum group 

after the instruction. This 

emphasizes the importance of 

modifying the writing self-

efficacy of students with LD 

and shows how it can improve 

their written texts, not only in 

terms of quality and 

productivity but also in terms 

of the time they spend 

thinking, writing, and 

checking as processes of 

writing 

Training, self-efficacy 



 

9.  Writing Self-Efficacy and Its 

Relation to Gender, Writing 

Motivation and Writing 

Competence: A 

Developmental Perspective  

 

Pajares, F. & Valiante, G. & 

Cheong, Y. F. (2006). Writing 

self-efficacy and its relation to 

gender, writing motivation and 

writing competence: A 

developmental perspective. 

Studies in Writing. 141-159. 

10.1163/9781849508216_009. 

The purpose of this 

study was to 

provide a 

developmental 

perspective on 

students' writing 

self-efficacy 

beliefs using data 

obtained from 

cohort groups of 

students.  

Sample: 1266 Students 

ranging from age 9 to 

17. 

Measures: Writing 

Skills Self-Efficacy 

scale (Pajares and 

Valiante, 1997), 

Writing self-concept 

(Marsh, 1990), 

Writing Apprehension 

Test (Daly and Miller, 

1975), Bandura’s 

Children’s 

Multidimensional 

Self-Efficacy Scale, 

Achievement goal 

orientations 

(Middleton and 

Midgley, 1997), 

Gender orientation, 

and Writing 

Competence (Hoge & 

Butcher, 1984) scale. 

Analysis: ANOVA 

and ANCOVA 

NA Girls reported higher self-

efficacy at each level of 

schooling than boys, but these 

differences were rendered 

nonsignificant when students' 

gender orientation beliefs 

were controlled. Instead, 

femininity was associated 

with writing self-efficacy. 

Writing self-efficacy was 

positively related to adaptive 

motivation variables such as 

writing self-concept, self-

efficacy for self-regulated 

learning, perceived value of 

writing, and task goal 

orientation, as well as to 

writing competence. 

Conversely, self-efficacy was 

negatively related to writing 

apprehension and 

performance-avoid goals. 

Self-efficacy, Gender, 

Competence 

10.  Improving the Writing, 

Knowledge, and Motivation 

of Struggling Young 

Writers: Effects of Self-

Regulated Strategy 

Development with and 

Without Peer Support 

The authors 

examined the 

effectiveness of 

self-regulated 

strategy 

development 

(SRSD), a strategy 

Sample:  273 second-

grade children. 

Tool:  Story 

Construction Subtest 

from the Test of 

Written Language 3 

USA SRSD had a positive impact 

on the writing performance 

and knowledge of struggling 

second-grade writers 

attending urban schools 

serving a high percentage of 

low-income families. In 

Self-regulation, 

Knowledge, Peer 

Support 



 

 

 

 

Harris, K., Graham, S., & 

Mason, L. (2006). Improving 

the Writing, Knowledge, and 

Motivation of Struggling 

Young Writers: Effects of Self-

Regulated Strategy 

Development with and 

Without Peer 

Support. American 

Educational Research 

Journal, 43(2), 295-340. 

https://doi.org/10.3102/00028

312043002295 

instructional model 

designed to 

promote 

development in 

each of these areas 

and an intervention 

programme 

comparison with children in 

the Writers’ Workshop 

condition, SRSD-instructed 

students were more 

knowledgeable about writing 

and evidenced stronger 

performance in the two 

instructed genres (story and 

persuasive writing) as well as 

two uninstructed genres 

(personal narrative and 

informative writing). 

Moreover, the peer support 

component augmented SRSD 

instruction by enhancing 

specific aspects of students’ 

performance in both the 

instructed and uninstructed 

genres. 

11.  The Roles of Instructional 

Practices and Motivation in 

Writing Performance 

 

Lam, S.-F., & Law, Y.-K. 

(2007). The Roles of 

Instructional Practices and 

Motivation in Writing 

Performance. The Journal of 

Experimental Education, 

75(2), 145–

164. doi:10.3200/jexe.75.2.14

5-164   

The authors 

investigated what 

and how 

instructional 

practices are 

related to students' 

motivation and 

performance in 

writing. 

Sample: The 

participants were 6 

teacher interns and 

their (N = 209) 

secondary-school 

students in Hong 

Kong.   

Tools: Motivating 

Instructional Contexts 

Inventory (MICI; Lam 

et al., 2002), Students’ 

self-reported 

motivation (Elliott and 

Hong-

Kong 

Results of structural equation 

modeling showed that 

students’ motivation mediated 

the effects of instructional 

practices on writing 

performance. The authors 

found that when the teachers 

adopted more motivating 

teaching strategies, the 

students were more motivated. 

When the students were more 

motivated, they, in turn, had 

better performance in writing 

Instructional 

practices, Writing 

performance 



 

Church, 1997), 

Writing performance, 

and baseline 

performance.  

Analysis:  Correlation 

Among the Variables 

and Structural 

Equation Modeling 

were used.   

12.  
 

Student- and instruction-

level predictors of narrative 

writing in third-grade 

students.  

 

Olinghouse, N. (2007). 

Student- and instruction-level 

predictors of narrative writing 

in third-grade 

students. Reading And 

Writing, 21(1-2), 3-26. 

https://doi.org/10.1007/s11145

-007-9062-1 

This study 

examined the 

student-level and 

instruction-level 

predictors of 

narrative writing 

fluency and 

quality.  

Sample: 120 third-

grade students from 13 

classrooms and 13 

teachers. 

Measures:  Student 

predictors included 

measures of reading, 

handwriting, spelling, 

IQ, grammatical 

understanding, and 

gender. Instructional 

predictors focused on 

the amount of time 

allocated to teaching 

basic writing skills and 

planning skills 

USA Significant predictors of 

compositional fluency 

included gender, advanced 

planning ability, and 

handwriting fluency, while 

significant predictors of 

compositional quality 

included gender, 

compositional fluency, Full-

scale IQ, word reading ability, 

and grammatical 

understanding. There were no 

main effects of instructional 

variables; however, there were 

two students by instruction 

interactions 

 Gender, Instructions 

13.  The structural relationship 

between writing attitude and 

writing achievement in first 

and third grade students 

 

Graham, S., Berninger, V., 

&Fan, W. 2007. The structural 

This study tested 

three models of the 

structural 

relationship 

between the writing 

achievement of 

primary grade 

Sample: 128 first 

grade and 113 third 

grade children 

attending schools in a 

large metropolitan 

school district in the 

Northwest.  

USA Direct path between attitude 

and achievement in this model 

was statistically significant. 

Although third grade students 

were better writers than first 

grade students, there was no 

statistical difference in 

Attitude, 

Achievement, Grade 

level, Gender 



 

relationship between writing 

attitude and writing 

achievement in first and third 

grade students, 

Contemporary Educational 

Psychology, Volume 32, Issue 

3. DOI: 

https://doi.org/10.1016/j.cedps

ych.2007.01.002 

students and their 

attitude towards 

writing. The three 

models tested were: 

(a) writing attitude 

influences writing 

achievement in a 

unidirectional 

manner, (b) writing 

achievement 

influences writing 

attitude in a 

unidirectional 

manner, and (c) the 

effects of writing 

attitude and 

achievement are 

bidirectional and 

reciprocal.  

Tool: PAL 

Compositional 

Fluency subtest, 

WIAT-2 Written 

Expression subtest, 

Attitude toward 

writing by McKenna et 

al. (1995) were used. 

Analysis:  A structural 

equation modeling 

(SEM) approach and a 

covariance analysis 

was used. 

younger and older students’ 

attitude towards writing. In 

addition, girls were more 

positive about writing than 

boys, but there was no 

statistical difference in their 

writing achievement related to 

gender. 

14.  Sources of Writing Self-

Efficacy Beliefs of Elementary, 

Middle, and High School 

Students 

 

Pajares, F., Johnson, M., & 

Usher, E. (2007). Sources of 

Writing Self-Efficacy Beliefs of 

Elementary, Middle, and High 

School Students. Research in the 

Teaching of English, 42(1), 104-

120. Retrieved August 22, 2021, 

from 

The purpose of this 

study was to 

examine the 

influence of Albert 

Bandura's four 

hypothesized 

sources of self-

efficacy on students' 

writing self-efficacy 

beliefs and to 

explore how these 

sources differ as a 

function of gender 

Sample: Participants 

were 1256 students 

enrolled in one public 

elementary school 

(Grades 4 and 5) in the 

South, one middle 

school (Grades 6, 7, 

and 8) in the 

Northeast, and one 

high school (Grades 9, 

10, and 1 1) in the 

South of the United 

States.  

USA Girls reported greater mastery 

experience, vicarious 

experience, and social 

persuasions, as well as lower 

writing anxiety. Girls also 

reported stronger writing self-

efficacy and were rated better 

writers by their teachers. 

Elementary school students 

reported stronger mastery 

experience, vicarious 

experience, and social 

persuasions than did either 

Self-efficacy, Grade, 

Gender, Vicarious 

experience, Social 

persuasions 



 

http://www.jstor.org/stable/401

71749 

and academic level 

(elementary, middle, 

high) 

Tools: Sources of 

Self-Efficacy scale 

(Lent et al., 1991), 

Writing Skills Self-

Efficacy scale, 

Teacher ratings of 

students' writing 

competence. 

Analysis:  Multiple 

regression analyses 

middle school or high school 

students. Elementary school 

students also reported stronger 

self-efficacy. 

15.  A meta-analysis of single 

subject design writing 

intervention research. 

 

Rogers, L. A., & Graham, S. 

(2008). A meta-analysis of 

single subject design writing 

intervention research. Journal 

of Educational Psychology, 

100(4), 879–

906. https://doi.org/10.1037/0

022-0663.100.4.879 

There is 

considerable 

concern that 

students do not 

develop the writing 

skills needed for 

school, 

occupational, or 

personal success. A 

frequent 

explanation for this 

is that schools do 

not do a good job of 

teaching this 

complex skill. A 

recent meta-

analysis of true- 

and quasi-

experimental 

writing 

intervention 

research (S. 

Procedure: The 

authors located 88 

single subject design 

studies where it was 

possible to calculate an 

effect size.  They 

calculated an average 

effect size for 

treatments that were 

tested in 4 or more 

studies, using a similar 

outcome measure in 

each study. 

USA This resulted in the 

identification of 9 writing 

treatments that were 

supported as effective. These 

were strategy instruction for 

planning/drafting, teaching 

grammar and usage, goal 

setting for productivity, 

strategy instruction for 

editing, writing with a word 

processor, reinforcing specific 

writing outcomes, use of 

prewriting activities, teaching 

sentence construction skills, 

and strategy instruction for 

paragraph writing. 

Planning, Goal 

Setting, Prewriting 

activities, Teaching 

sentence construction 

skills, and Strategy 

instruction  

https://doi.apa.org/doi/10.1037/0022-0663.100.4.879
https://doi.apa.org/doi/10.1037/0022-0663.100.4.879


 

Graham & D. 

Perin, 2007a) 

addressed this issue 

by identifying 

effective 

instructional 

writing practices. 

The current review 

extends this earlier 

work by 

conducting a meta-

analysis of single 

subject design 

writing 

intervention studies 

16.  Motivating Children to Read 

and Write: Using Informal 

Learning Environments as 

Contexts for Literacy 

Instruction. 

 

Putman, M., & Walker, C. 

(2010). Motivating Children to 

Read and Write: Using 

Informal Learning 

Environments as Contexts for 

Literacy Instruction. Journal 

of Research in Childhood 

Education, 24(2), 140–

151. doi:10.1080/0256854100

3635243  

This study 

examined 

children’s 

motivation to read 

and write as 

preservice teachers 

in informal 

learning 

environments 

tutored them. 

Sample: 22 children, 

ranging in age from 7 

to 12 years 

Tools:  Motivation to 

Read Profile and 

writing essays as per 

tutored. 

Analysis:  Descriptive 

statistics and paired 

samples t tests for 

quantitative analysis. 

Qualitative analysis 

included examination 

of tutor reflections to 

determine themes 

regarding children’s 

motivation,   

USA The students who were tutored 

in the various instructional 

settings demonstrated 

increased motivation over the 

course of the study.  

Environmental 

variables 



 

17.  Progress feedback effects on 

students' writing mastery 

goal, self-efficacy beliefs, and 

performance. 

 

Duijnhouwer, H., Prins, F., & 

Stokking, K. (2010). Progress 

feedback effects on students' 

writing mastery goal, self-

efficacy beliefs, and 

performance. Educational 

Research And 

Evaluation, 16(1), 53-74. 

https://doi.org/10.1080/13803

611003711393 

The effects of 

progress feedback 

on university 

students' writing 

mastery goal, self-

efficacy beliefs, 

and writing 

performance were 

examined in this 

experiment. 

Sample: 86 students in 

the experimental 

condition (n = 42) 

received progress 

feedback on their 

writing assignment, 

whereas students in the 

control condition 

(n = 44) received 

feedback without 

progress information. 

Tool:  The Motivated 

Strategies for Learning 

Questionnaire 

(MSLQ) was used to 

measure students' 

writing mastery goal 

and self-efficacy 

beliefs 

Netherla

nd 

Results showed that progress 

feedback did not affect 

students' writing mastery goal 

and performance but did affect 

students' self-efficacy beliefs. 

The effect depended on the 

number of progress comments 

Feedback, Mastery 

goal, Self-efficacy, 

performance. 

18.  The Influence of Classroom 

Blogging on Elementary 

Student Writing 

 

McGrail, E., & Davis, A. 

(2011). The Influence of 

Classroom Blogging on 

Elementary Student 

Writing. Journal Of Research 

In Childhood 

Education, 25(4), 415-437. 

https://doi.org/10.1080/02568

543.2011.605205 

The purpose of this 

qualitative case 

study research was 

to explore how 

blogging 

influenced student 

writing 

development at the 

elementary level. 

Sample: 16 5TH 

GRADE STUDENTS. 

(9 BOYS AND 7 

GIRLS) 

Procedure: Fifth-

graders’ pre- and post-

blogging project 

writing samples, as 

well as other student 

blog posts, were the 

primary data. A 

qualitative data 

analysis process was 

Atlanta The findings indicate that 

student bloggers became 

mindful of and connected to 

the audience, exercised 

agency in a community of 

bloggers, and learned to take 

ownership of the writing 

process and the writer’s craft. 

Refraining from putting a 

heavy focus on corrected 

writing conventions during 

this formative time of writing 

development enabled students 

Classroom blogging 



 

applied to explore the 

following areas of 

interest in student 

writing: attitude, 

content, voice, 

connections and 

relationships, thinking, 

and craft 

to concentrate on writing, 

which they filled with 

opinions, humor, expression, 

and playfulness as they 

learned to rethink their 

concepts of writing and its 

meaning in their lives. 

19.  Motivation for Reading and 

Writing in Kindergarten 

Children 

 

Mata, L. (2011). Motivation 

for Reading and Writing in 

Kindergarten 

Children. Reading 

Psychology, 32(3), 272-299. 

https://doi.org/10.1080/02702

711.2010.545268 

The main purpose 

of this study is to 

characterize the 

literacy 

motivations of 

kindergarten 

children taking into 

consideration not 

only their reading 

and writing 

motivational 

profiles but also 

gender differences. 

Sample: 451 

kindergarten children. 

Measure: 

Questionnaire was 

formulated using 

Motivation for 

Reading and Writing 

Profile (MRWP) by 

Scher and Baker’s 

(1997) 

Analysis:  Factor 

Analysis 

Portugal Findings indicate that 

kindergarten children have 

high motivation for both 

reading and writing, although 

scores for writing motivation 

were not as high as those for 

reading. Among the group 

studied, boys’ and girls’ 

motivational profiles are not 

markedly differentiated 

Grade, Gender 

20.  A Metaphor Analysis of the 

Fifth Grade Students’ 

Perceptions about Writing 

 

Erdoğan, T., & Erdoğan, Ö. 

(2012). A Metaphor Analysis 

of the Fifth Grade Students’ 

Perceptions about 

Writing. The Asia-Pacific 

Education Researcher, 22(4), 

347-355. 

The aim of this 

study is to examine 

the fifth-grade 

students' 

perceptions about 

writing through 

metaphor analysis. 

Sample: 594 fifth 

graders in the city of 

Ankara  

Procedure: Interview 

form was prepared to 

find out the writing 

related perceptions of 

the primary fifth year 

students participating 

in the study. The form 

includes the 

Turkey The findings indicate 14 

categories of metaphors and 

that they mostly conceptualize 

the act of writing as an activity 

that is liked. It is also found 

that they rarely conceptualize 

the act of writing as a boring 

activity. 

The findings also indicate that 

some students consider the act 

of writing as a ‘‘changing’’ 

Student’s perception 



 

https://doi.org/10.1007/s40299

-012-0014-4 

completion of the 

sentence ‘‘Writing is 

like ….. because 

……’’ 

Analysis:  Content 

Analysis methods 

and ‘‘developing’’ activity. 

Some of the students regarded 

the act of writing as a 

demanding activity, never 

ending and joyful activity. 

21.  On the Effect of Cooperative 

Writing on Students’ 

Writing Ability, WTC, Self-

efficacy, and Apprehension 

 

Razmjoo, S., & Hoomanfard, 

M. (2012). On the Effect of 

Cooperative Writing on 

Students’ Writing Ability, 

WTC, Self-efficacy, and 

Apprehension. World Journal 

Of English Language, 2(2). 

https://doi.org/10.5430/wjel.v

2n2p19 

The present study is 

carried out to see 

whether 

cooperative writing 

affects students’ 

levels of writing 

ability, writing 

apprehension, 

writing self-

efficacy, and 

writing WTC. 

Procedure: Two intact 

classes have 

participated in this 

study. A conventional 

group (n= 31), and a 

cooperative (n= 36) 

participated in the 

study. The students in 

the experimental 

group were writing 

essays in groups of 

four, helping each 

other during the 

process of writing; on 

the other hand, in the 

control group, the 

whole procedure was 

done individually 

Iran The analysis of the data 

revealed that the writing 

ability of the students in 

cooperative group improved 

significantly more than that of 

the students in the 

conventional group. The 

further analysis showed the 

superiority of cooperative 

writing classes in the affective 

domain. The results of the 

present study shed more light 

on the efficiency of 

cooperative writing in terms 

of both writing ability and 

affective factors 

Cooperative writing, 

writing ability, self-

efficacy and 

Apprehension 

22.  Are attitudes toward writing 

and reading separable 

constructs? A study with 

primary grade children 

 

Graham, S., Berninger, V., & 

Abbott, R. (2012). Are 

attitudes toward writing and 

This study 

examined whether 

or not attitude 

towards writing is a 

unique and 

separable construct 

from attitude 

towards reading for 

Sample:  128 first-

grade children and 113 

third-grade students. 

Measure:  Scales for 

reading (Elementary 

Reading Attitude 

Scale; McKenna etal., 

1995) and writing 

USA A factor analysis of the 24-

item attitude measure 

provided evidence that 

generally support the 

contention that writing and 

reading attitudes are separable 

constructs for young 

beginning writers, as it 

Grade, Gender, 

Attitude 



 

reading separable constructs? 

A study with primary grade 

children. Reading & Writing 

Quarterly, 28(1), 51–69. 

young, beginning 

writers. 

(Elementary Writing 

Attitude Scale; Kear, 

Coffman, McKenna, 

& Ambrosio, 2000), 

writing task and 

correct word 

sequences.  

Analysis:  Exploratory 

factor analysis 

yielded three factors: a writing 

attitude factor with 9 items, a 

reading attitude factor with 9 

parallel items, and an attitude 

about literacy interactions 

with others factor containing 4 

items (2 items in writing and 2 

parallel items in reading). 

Further validation that attitude 

towards writing is a separable 

construct from attitude 

towards reading was obtained 

at the third-grade level, where 

writing attitude made a unique 

and significant contribution, 

beyond the other two attitude 

measures, to the prediction of 

three measures of writing: 

quality, length, and longest 

correct word sequence. At the 

first-grade level, none of the 3 

attitude measures predicted 

students’ writing 

performance. Finally, girls 

had more positive attitudes 

concerning reading and 

writing than boys. 

23.  Using a wiki-based 

collaborative process writing 

pedagogy to facilitate 

collaborative writing among 

 It aimed mainly to 

design and 

orchestrate a 

WCPWP in order 

to facilitate 

Sample:  59 primary 

four Chinese students 

Data was collected 

from questionnaires, 

online wiki 

China The results showed that 

students perceived WCPWP 

was beneficial in boosting 

writing motivation, increasing 

group interactions, and 

Collaborative process 



 

Chinese primary school 

students. 

 

Li, X., Chu, S., Ki, W., & Woo, 

M. (2012). Using a wiki-based 

collaborative process writing 

pedagogy to facilitate 

collaborative writing among 

Chinese primary school 

students. Australasian Journal 

Of Educational 

Technology, 28(1). 

https://doi.org/10.14742/ajet.8

89 

 

students' Chinese 

writing. It 

investigated 

students' 

collaborative 

writing process and 

their performance 

on a wiki, and 

explored the 

perceptions and 

attitudes of the 

teacher and her 

students towards 

WCPWP. A wiki-

based writing 

environment 

named Joyous 

Writing 

Club (JWC) was 

designed and 

developed using 

MediaWiki 

software. 

documents, 

interviews, and 

observations. 

extending the audience for 

their writing. This study may 

help primary educators gain a 

deeper understanding of the 

relationships between 

technology, pedagogy and 

education. It may also provide 

practical recommendations for 

primary school Chinese 

language teachers in the 

integration of Web 2.0 tools 

(wikis, Google Docs) as well 

as the use of effective 

pedagogical strategies in the 

teaching of Chinese writing 

24.  Relationships between 

writing motivation, writing 

activity, and writing 

performance: effects of 

grade, sex, and ability 

 

Troia, G.A., Harbaugh, A.G., 

Shankland, R.K. et 

al. Relationships between 

To examine the 

relationships 

between writing 

motivation, writing 

activity, writing 

performance, and 

the student 

characteristics of 

grade, sex, and 

Sample: 618 children 

and adolescents in 

grades 4 through 10, 

excluding grade 8. 

Tools: Writing 

Activity and 

Motivation Scales 

(WAMS) instrument 

and to provide a timed 

usa Female students and older 

students wrote qualitatively 

better fictional stories, as did 

students with higher levels of 

writing ability based on 

teacher judgment. With 

respect to writing activity, 

more frequent writing in and 

out of school was reported by 

Writing Activity, 

Writing performance, 

Grade and Gender 



 

writing motivation, writing 

activity, and writing 

performance: effects of grade, 

sex, and ability. Read 

Writ 26, 17–44 (2013). 

https://doi.org/10.1007/s11145

-012-9379-2 

 

 

teacher judgment 

of writing ability.  

narrative writing 

sample to permit an 

examination of the 

relationships. 

Analysis: ANOVA, 

MANOVA, Post-hoc 

tests 

girls, better writers, and 

younger students. In a path 

analysis, grade and sex 

directly influenced writing 

activity, while sex, teacher 

judgment of writing ability, 

and writing activity directly 

influenced some aspects of 

writing motivation.  Overall, 

teacher judgment of writing 

ability, grade level, and 

motivational beliefs each 

exerted a significant direct 

positive influence on narrative 

quality, whereas performance 

goals exerted a significant 

direct negative impact on 

quality.  

25.  Modeling writing 

development: Contribution 

of transcription and self-

regulation to Portuguese 

students' text generation 

quality. 

 

Limpo, T., & Alves, R. A. 

(2013). Modeling writing 

development: Contribution of 

transcription and self-

regulation to Portuguese 

students' text generation 

quality. Journal of 

Multiple-group 

structural equation 

modeling was used 

to examine the 

development of 

writing throughout 

school years. In 

particular, we 

aimed to analyze 

(a) the relationship 

between 

transcription 

(handwriting and 

spelling), planning, 

Sample: 419 students 

in Grades 4-9 

Tools:  Handwriting 

Fluency measures, 

spelling measures, 

Planning measures, 

Revision measure, 

Writing Skills Self-

Efficacy scale (Pajares 

& Vahante, 1999), and 

Text generation 

measure were used. 

Analysis:  Structural 

equation model. 

Portugal The finding suggests that, for 

younger students, handwriting 

and spelling were the 

strongest constraints to text 

generation as compared to 

higher students.  The 

progressive automatization of 

transcription throughout 

school years may contribute to 

the acquisition and 

development of self-

regulatory skills, which, in 

tum, positively influence the 

quality of text generation. 

Transcription, Self-

regulation 



 

Educational Psychology, 

105(2), 401–

413. https://doi.org/10.1037/a

0031391 

revision, self-

efficacy, and the 

quality of text 

generation (story 

and opinion essay) 

and (b) if the 

strength of this 

relationship 

changes over time. 

Explicit instruction and 

practice in handwriting, 

spelling, planning, and 

revising along with nurturing 

of realistic self-efficacy 

beliefs may facilitate writing 

development beyond primary 

years of schooling. 

26.  Exploring Predictors of 

Performance on a 

Curriculum-Based Measure 

of Written Expression 

 

Aitken, M., & Martinussen, R. 

(2013). Exploring Predictors 

of Performance on a 

Curriculum-Based Measure of 

Written Expression. Journal 

Of Writing Research, 4(3), 

281-299. 

https://doi.org/10.17239/jowr-

2013.04.03.3 

This study 

examined the role 

of word-level 

reading proficiency 

and verbal working 

memory in 

performance on a 

curriculum-based 

measure of 

narrative writing 

Sample: 42 grade 4 

and 5 students. 

Measures:  Correct 

minus incorrect word 

sequences (CMIWS) 

and composition of 

word quality.  

Canada CMIWS scores were 

moderately correlated with the 

holistic quality score. Word 

reading proficiency predicted 

CMIWS above and beyond 

the variance accounted for by 

gender, grade, handwriting 

automaticity, and working 

memory. Word reading 

proficiency also predicted 

composition quality 

controlling for gender and 

handwriting automaticity. 

Working memory, as 

measured by an updating task, 

was not a significant unique 

predictor of CMIWS or 

composition quality. Grade (5 

> 4) and gender differences 

(girls > boys) were also found 

for CMIWS scores. Although 

handwriting automaticity was 

correlated with CMIWS 

Gender, Grade, Hand 

writing automaticity, 

working memory 

https://doi.apa.org/doi/10.1037/a0031391
https://doi.apa.org/doi/10.1037/a0031391


 

scores and writing quality, it 

was not a unique predictor of 

either measure. 

27.  Narrative writing, reading 

and cognitive processes in 

middle childhood: What are 

the links?  

 

Williams, G., & Larkin, R. 

(2013). Narrative writing, 

reading and cognitive 

processes in middle 

childhood: What are the 

links?. Learning And 

Individual Differences, 28, 

142-150. 

https://doi.org/10.1016/j.lindif

.2012.08.003 

This study 

investigated the 

relationship 

between measures 

of reading and 

writing, and 

explored whether 

cognitive measures 

known to be related 

to reading ability 

were also 

associated with 

writing 

performance in 

middle childhood. 

Sample: 64 students 

of 8-11 years old. 

Measures:  The single 

word reading subtest 

of the York Analysis 

of Reading 

Comprehension -

YARC (Snowling et 

al., 2009), British 

Ability Scales II (BAS 

II; Elliot, Smith, & 

McCulloch, 1996), 

writing task, matrix 

reasoning subscale and 

similarity subscale 

from the Weschler 

Abbreviated Scale of 

Intelligence (WASI; 

Weschler, 1999), and 

A phonological 

fluency task (e.g. 

Borkowski, Benton, & 

Spreen, 1967; 

Harrison, Buxton, 

Husain, & Wise, 2000)  

 

Analysis: Zero order 

correlation and 

United 

Kingdom 

Reading fluency emerged as 

having a strong relationship to 

written language 

performance, after controlling 

for age and verbal reasoning. 

While children with reading 

difficulties were weak at 

spelling accuracy, they were 

otherwise found to produce 

written compositions of 

similar quality to typical 

readers. Boys produced less 

written text than girls, but did 

not demonstrate weaker 

written language abilities. 

Collectively the results 

demonstrate that writing skills 

can be separated into 

transcription and composition 

processes 

Narrative writing, 

Reading, Reading 

fluency, transcription 



 

hierarchical regression 

analysis 

28.  Fifth-Grade Students' 

Knowledge about Writing 

Process and Writing 

Genres.  

 

Gillespie, A., Olinghouse, N., 

& Graham, S. (2013). Fifth-

Grade Students' Knowledge 

about Writing Process and 

Writing Genres. The 

Elementary School 

Journal, 113(4), 565-588. 

https://doi.org/10.1086/66993

8 

The purpose of this 

study was to 

examine the extent 

of fifth-grade 

students’ 

knowledge about 

the writing process 

and different 

genres of writing as 

well as the 

relationship 

between these two 

types of 

knowledge. 

Sample: 50 5th grade 

students 

Measure:  The Test of 

Written Language 

(TOWL-3) 

Spontaneous Writing 

subtest, six-item 

writing knowledge 

interview: modified 

version of the 

interview designed by 

Graham et al. (1993) 

Analysis:  Descriptive 

statistics, One-Way 

ANOVA, and three 

hierarchical regression 

analyses 

USA Fifth-grade students in this 

study had a relatively nuanced 

but also generally 

unsophisticated understanding 

of the process of writing based 

on their responses about the 

behaviors of good writers, 

why writing is difficult, and 

how to compose a paper.  

Most of their responses 

centered on procedures for 

writing and drafting texts as 

well as obtaining and 

organizing information for 

writing. They described each 

writing genre by referring to 

elements specific to it, but 

these descriptions were not 

complete for any of the three 

types of writing. Results of 

regression analyses revealed 

that students’ knowledge 

about substantive writing 

processes predicted how much 

they knew about each type of 

writing after gender, writing 

achievement 

Writing genre, 

knowledge 



 

29.  Implicit theories of writing 

and their impact on 

students' response to a 

SRSD intervention. 

 

Limpo, T., & Alves, R. 

(2014). Implicit theories of 

writing and their impact on 

students' response to a SRSD 

intervention. British Journal 

Of Educational 

Psychology, 84(4), 571-590. 

https://doi.org/10.1111/bjep.1

2042 

 

This study aimed to 

develop a scale to 

measure students' 

implicit theories of 

writing (pilot 

study) and to test 

whether these 

beliefs influence 

strategy-instruction 

effectiveness 

(intervention 

study) 

Sample:  128 and 192 

students (Grades 5–6) 

in the pilot and 

intervention studies, 

respectively. 

Procedure: Based on 

existing instruments 

that measure self-

theories of 

intelligence, we 

developed the Implicit 

Theories of Writing 

(ITW) scale that was 

tested with the pilot 

sample. In the 

intervention study, 109 

students received 

planning instruction 

based on the self-

regulated strategy 

development model, 

whereas 83 students 

received standard 

writing instruction. 

Students were 

evaluated before, in 

the middle, and after 

instruction 

Portugal ITW's validity was supported 

by piloting results and their 

successful cross-validation in 

the intervention study. In this, 

intervention students wrote 

longer and better texts than 

control students. Moreover, 

latent growth curve modelling 

showed that the more the 

intervention students 

conceived writing as a 

malleable skill, the more the 

quality of their texts 

improved. 

Implicit theories 

30.  The effects of a wiki-based 

collaborative process writing 

pedagogy on writing ability 

and attitudes among upper 

This study mainly 

explored the effects 

of a Wiki-based 

Collaborative 

Sample: 109 students 

(54 from 1st grade and 

55 from 2nd grade) 

China The results provided a general 

picture of the students’ 

collaborative writing process 

and showed that the WCPWP 

Attitude, 

collaboration, grade 



 

primary school students in 

Mainland China. 

 

Li, X., Chu, S., & Ki, W. 

(2014). The effects of a wiki-

based collaborative process 

writing pedagogy on writing 

ability and attitudes among 

upper primary school students 

in Mainland 

China. Computers & 

Education, 77, 151-169. 

https://doi.org/10.1016/j.comp

edu.2014.04.019 

Process Writing 

Pedagogy (WCPW

P) on writing 

ability and writing 

attitudes among 

Primary Four 

students in 

Shenzhen, China. 

Besides, this study 

also investigated 

students' 

collaborative 

writing process 

with the WCPWP. 

Procedure:  In the 

preparation stage, the 

first author, Ms. L and 

the computer teacher 

familiarized students 

in the treatment group 

with the WCPWP. At 

the beginning of the 

implementation stage, 

students in both the 

treatment and the 

control group were 

given a writing attitude 

pre-test and a writing 

ability pre-test. During 

the intervention, 

students in the 

treatment group 

finished half the 

number of 

compositions in the 

syllabus (four 

compositions) using 

the WCPWP, and 

finished the remaining 

compositions in the 

syllabus (four 

compositions) using 

Traditional Teacher-

centered Individual 

Writing Pedagogy 

(TTIWP). At the end 

had a positive but not 

significant effect on students’ 

writing ability. Importantly, 

the results indicated that the 

WCPWP had a significant 

positive effect on the writing 

attitudes of students. The 

study further discussed the 

reasons related to the positive 

effects of the WCPWP on 

writing ability (not 

significant) and writing 

interests (significant) 



 

of the learning 

process, students in 

both the treatment 

group and the control 

group were given the 

writing attitude and 

writing ability post-

tests. 

31. 9
.  

The relationships between 

dimensions of writing 

motivation and reading 

comprehension. 

 

Keskin, H. K. (2015). The 

relationships between 

dimensions of writing 

motivation and reading 

comprehension. Educational 

Research and Reviews, 10(7), 

856-860. 

 

The purpose of the 

present study is to 

identify to what 

extent writing 

motivation can 

classify readers as 

good or poor 

comprehenders 

Sample: 156 fourth 

graders studying at a 

state-run primary 

school. 

Tools: Writing 

Motivation Scale and 

the Mistake Analysis 

Inventory for Reading 

Comprehension. 

Analysis:  Logistic 

regression analysis 

Turkey According to the logistic 

regression model, the students 

were less likely to be good 

comprehenders when they 

viewed themselves 

unsuccessful in writing.  

 

32.  High school boys’ and girls’ 

writing conceptions and 

writing self-efficacy beliefs: 

what is their role in writing 

performance? 

 

 

Villalón, R., Mateos, M., & 

Cuevas, I. (2015). High school 

boys’ and girls’ writing 

conceptions and writing self-

The aim is to 

investigate the 

conceptions about 

writing and writing 

self-efficacy 

beliefs held by high 

school students in 

relation to the 

students’ gender as 

well as their 

associations with 

Sample: 111 fourth-

year secondary 

education pupils with 

an average age of 15.6 

years.  

Tools:  Writing 

conceptions 

questionnaire, Writing 

self-efficacy beliefs 

questionnaire, and 

Spain The results show that female 

students have more 

sophisticated writing 

conceptions than their male 

counterparts but no gender 

differences were found in 

writing self-efficacy beliefs. 

In addition, results reveal that 

writing self-efficacy beliefs 

and gender play an important 

role in predicting writing 

Age, Grade, Writing 

conceptions, Writing 

self-efficacy, Gender 



 

efficacy beliefs: what is their 

role in writing 

performance? Educational 

Psychology, 35, 653 - 674. 

writing 

achievement. 

Texts for the written 

synthesis task  

performance and that writing 

performance is moderated by 

students’ writing conceptions. 

33.  The dimensions of written 

expression: Language group 

and gender differences. 

 

Babayiğit, S. (2015). The 

dimensions of written 

expression: Language group 

and gender differences. 

Learning and Instruction, 35, 

33–

41. doi:10.1016/j.learninstruc.

2014.0 

The study sought to 

examine whether 

the aspects of 

written expression 

played a 

comparable or 

differential role in 

the overall writing 

quality of the two 

language groups. 

Sample: 89 L1 and 72 

L2 students of 5 years 

old.  

Measures:  Graded 

Word Spelling Test 

(Vernon, 2006), The 

paragraph writing 

subtest from the 

Wechsler Individual 

Achievement Test 2nd 

UK Edition (WIAT-II; 

Wechsler, 2005). 

Analysis:  Descriptive 

statistics, preliminary 

analysis, ANOVA, 

Multi group path 

analysis 

United 

Kingdom 

The L1 learners outperformed 

their L2 peers on the four 

dimensions of written 

expression, namely holistic 

quality, written vocabulary, 

organisational quality, and 

compositional fluency. Girls 

also outperformed boys on all 

dimensions, except for 

organisation. The interaction 

between language group and 

gender was nonsignificant, but 

there was a trend for the 

language group differences to 

be larger for boys. 

Vocabulary, organisation, and 

compositional fluency made 

unique contributions to 

holistic quality in both 

language groups and the 

strength of these relations 

were relatively comparable 

across the L1 and L2 groups 

Writing expressions, 

language,  

34.  Multidimensional motivation 

and engagement for writing: 

construct validation with a 

sample of boys 

 

Given recent 

concerns around 

boys’ literacy, this 

study aimed to 

examine 

Sample: 781 male 

Australian high school 

students (aged 11–

18 years). 

Australia Results confirmed the internal 

structure of the factors and 

revealed that parent education, 

and to a lesser degree 

language background, 

Parent education, 

language background, 

achievement, 

enjoyment, interest.  



 

Rebecca J. C., Andrew J. M., & 

Jen, S. 

C. (2016). Multidimensional 

motivation and engagement for 

writing: construct validation 

with a sample of 

boys, Educational 

Psychology, 36:4, 771-

791, DOI: 10.1080/01443410.

2015.1093607 

 

 

multidimensional 

writing motivation 

and engagement 

among boys. 

Researchers 

explored internal 

and external 

validity of 11 

adaptive (e.g. self-

efficacy for 

writing) and 

maladaptive (e.g. 

disengagement 

from writing) 

factors of writing 

motivation and 

engagement. 

Analysis:  

Confirmatory factor 

analysis and structural 

equation modelling 

was used to conduct 

analyses 

predicted several motivation 

and engagement factors. In 

addition, the adaptive 

motivation and engagement 

factors were associated 

positively with several writing 

(e.g., enjoyment of writing) 

and literacy outcomes (e.g. 

literacy achievement), 

whereas the maladaptive 

factors tended to be negatively 

associated. Invariance was 

found in the associations 

among the motivation and 

engagement factors and the 

outcomes across several 

participant subgroups (e.g., by 

gender, language 

background). There was also 

measurement invariance 

between the study’s sample 

and five randomly drawn 

samples of students from 

archived data on domain-

general academic motivation 

and engagement. 

35.  Fostering parental 

involvement in writing: 

development and testing of 

the program Cultivating 

Writing 

 

This study aimed 

to report on an 

intervention 

program to 

promote parental 

involvement in 

Sample: 48 second 

graders were randomly 

assigned to an 

intervention group (n = 

22) or to a waiting list 

(n = 26). Parents in the 

Portugal When compared to children 

in the waiting list, those in the 

intervention group improved 

in some transcription 

measures and wrote longer 

and better texts. These 

Parent’s involvement 

https://doi.org/10.1080/01443410.2015.1093607
https://doi.org/10.1080/01443410.2015.1093607


 

Camacho, A., & Alves, R. A. 

(2016). Fostering parental 

involvement in writing: 

development and testing of the 

program Cultivating Writing. 

Reading and Writing, 30(2), 

253–277. doi:10.1007/s11145-

016-9672-6  

writing and a test 

of its efficacy. 

intervention group 

attended the program 

Cultivating Writing in 

which they discussed 

how to better support 

their children towards 

writing.  

Procedure: Parents 

also trained an 

interaction sequence 

for effectively praising 

and making 

suggestions 

concerning their 

children’s texts. Over 

10 weeks, teachers 

asked students to write 

four stories as home 

assignment. While 

children in the waiting 

list composed texts 

alone, children in the 

intervention group 

composed texts with 

their parents 

findings indicate that parental 

involvement in writing is 

important and seems effective 

in fostering children’s writing 

skills 

36.  The impact of promoting 

transcription on early text 

production: Effects on 

bursts and pauses, levels of 

written language, and 

writing performance.  

 

This study aimed 

to further 

investigate the link 

between 

transcription and 

writing by 

examining the 

Second graders were 

randomly assigned to 1 

of 3 intervention 

programs aimed to 

promote handwriting 

(n = 18), spelling (n = 

17), or keyboarding (n 

Portugal Handwriting students 

displayed greater handwriting 

fluency, showed longer bursts 

and shorter pauses, and wrote 

longer and better stories than 

keyboarding students. This 

study supports the contention 

Transcription 



 

Alves, R. A., Limpo, T., 

Fidalgo, R., Carvalhais, L., 

Pereira, L. Á., & Castro, S. L. 

(2016). The impact of 

promoting transcription on 

early text production: Effects 

on bursts and pauses, levels of 

written language, and writing 

performance. Journal of 

Educational Psychology, 

108(5), 665–

679. https://doi.org/10.1037/e

du0000089 

effects of 

promoting 

handwriting and 

spelling skills on a 

comprehensive set 

of writing 

measures (viz., 

bursts and pauses, 

levels of written 

language, and 

writing 

performance) 

= 20) skills. These 

programs were 

implemented during 

10 weekly units 

composed of 4 30-min 

lessons. 

that transcription is critical in 

writing by leveraging several 

aspects of early text 

production. Specifically, a 

key finding is that 

handwriting seems to be 

causally related to increases 

in burst length, which is a 

cornerstone in allowing 

writing fluency.  

37.  Writing instruction in first 

grade: an observational 

study 

 

Coker, D.L., Farley-Ripple, 

E., Jackson, A.F. et 

al. Writing instruction in first 

grade: an observational 

study. Read Writ 29, 793–832 

(2016). 

https://doi.org/10.1007/s11145

-015-9596-6 

This study was 

designed to 

provide a 

comprehensive 

analysis of first-

grade writing 

instruction across 

13 schools in one 

state in the US. 

Daylong observations 

were conducted four 

times during the year 

in 50 first-grade 

classrooms. Using a 

time sampled, 

observational 

protocol, observers 

coded multiple 

dimensions of 

instruction, including 

grouping, instructional 

focus, teacher 

instructional activity, 

and student writing 

activity. 

USA Results revealed that writing 

was taught for less than 30 

min a day on average, and 

instruction in skills or process 

writing was common. Most 

instruction was organized in 

whole-class settings with 

teachers either presenting 

information or asking 

students questions. 

Variability in the amount and 

focus of writing instruction 

and in student writing activity 

was examined at the 

classroom and school levels. 

A small number of 

classrooms and schools were 

identified with distinctive 

patterns in their approach to 

Instructions, Grade 

https://doi.apa.org/doi/10.1037/edu0000089
https://doi.apa.org/doi/10.1037/edu0000089


 

instruction and writing 

activity. Several hidi These 

findings suggest that first-

grade writing instruction is 

inconsistent across 

classrooms and schools and 

point to instructional 

implications for teachers and 

schools in the US. 

38.  Student, teacher and class-

level correlates of Flemish 

late elementary school 

children’s writing 

performance.  

 

De Smedt, F., Van Keer, H. & 

Merchie, E. Student, teacher 

and class-level correlates of 

Flemish late elementary 

school children’s writing 

performance. Read 

Writ 29, 833–868 (2016). 

https://doi.org/10.1007/s11145

-015-9590-z 

In the present 

study, we provide 

a-state-of-the-art 

study of the 

practice of writing 

instruction in 

Flemish late 

elementary 

education by 

investigating: (a) 

how writing is 

taught, (b) how 

teachers think 

about writing and 

writing instruction, 

and (c) how 

student 

characteristics, 

teacher 

characteristics, and 

classroom writing 

practices correlate 

with students’ 

Sample: 128 teachers 

and   800 fifth- and 

sixth-grade students  

Measures:  

Students- Two writing 

tests, Self-Efficacy for 

Writing Scale 

(SEWS), the SRQ-

Writing Motivation 

(De Smedt, 2016) 

writing strategies 

questionnaire (Kieft, 

Rijlaarsdam, and Van 

den Bergh (2006, 

2008). 

Teachers:  Teacher 

attitudes towards 

writing and writing 

instruction (Brindle, 

2013), Teacher 

Efficacy Scale for 

Writing (TES-W) 

Netherla

nds 

The descriptive results on the 

teacher questionnaire showed 

that upper elementary school 

teachers spent only about 65 

min each week on various 

writing assignments in class 

(e.g., stories and worksheets). 

During these lessons, teachers 

primarily focused on explicit 

instruction of writing skills. 

In addition, teachers were 

generally positive towards 

writing and writing 

instruction and they felt self-

efficacious in teaching 

writing. As to the 

relationships with students’ 

writing performance, 

multilevel analyses indicated 

that students with a high self-

efficacy for ideation and 

autonomous motivation wrote 

qualitatively better narrative 

Grade, instructions, 

feedbacks, self-

efficacy, autonomous 

motivation 



 

writing 

performance 

(Brindle, 2013; 

Graham et al., 2001). 

Analysis:  Descriptive 

statistics and  

multilevel analyses    

and informational texts, while 

students with controlled 

motivation were significantly 

less successful in writing 

narrative texts. Also, teacher 

efficacy for writing was 

positively correlated with 

students’ informational text 

quality. 

39.  The Relationship among 

Strategic Writing 

Behavior, Writing 

Motivation, and Writing 

Performance with Young, 

Developing Writers 

 

 

Graham, S., & Harris, K., & 

Kiuhara, S., & Fishman, E. 

(2017). The Relationship 

among Strategic Writing 

Behavior, Writing Motivation, 

and Writing Performance with 

Young, Developing Writers. 

The Elementary School 

Journal. 118. 000-000. 

10.1086/693009. 

Our study tested 

whether learning is 

shaped by 

fundamental 

cognitive and 

motivational forces 

in the academic 

domain of writing. 

We examined 

whether strategic 

writing behavior 

and motivation 

(attitudes toward 

writing and self-

efficacy) made a 

statistically 

significant and 

unique contribution 

to the prediction of 

writing quality and 

number of words 

written, after 

controlling for 

Sample: 227 fourth-

grade students (120 

girls, 107 boys) wrote 

a personal narrative 

story and completed 

instruments examining 

their strategic writing 

behavior and 

motivation. Personal 

narrative story, 

Students’ Attitudes 

toward writing were 

assessed using a self-

report instrument that 

consisted of five items.   

Students’ self-efficacy 

for writing was 

assessed using a 13-

item self-report 

instrument. 

Analysis: 

Confirmatory Factor 

Analysis 

USA Strategic writing behavior and 

motivational measures 

accounted for statistically 

significant and unique 

variance in predicting writing 

quality. This was also the case 

for the motivation variables 

when number of words was 

the writing performance 

measure. These findings 

provided support for the 

model of domain learning as 

applied to writing. Both 

cognitive and motivational 

variables made separate and 

unique contributions to 

predicting the writing 

performance of young, 

developing writers. 

 

Strategic writing 

behavior, writing 

performance  



 

variance due to 

other components 

and gender 

 

40.  The Effect of Primary 

School Students Writing 

Attitudes and Writing 

Self-Efficacy Beliefs on 

Their Summary Writing 

Achievement 

 

Bulut, P. (2017). The Effect of 

Primary School Students 

Writing Attitudes and Writing 

Self-Efficacy Beliefs on Their 

Summary Writing 

Achievement. International 

Electronic Journal Of 

Elementary Education, 10(2), 

281-285. 

https://doi.org/10.26822/iejee.

2017236123 

The Effect of 

Primary School 

Students Writing 

Attitudes and 

Writing Self-

Efficacy Beliefs on 

Their Summary 

Writing 

Achievement 

Sample: 335 4TH 

grade students. 

Measures:  The 

Writing Self-Efficacy 

Scale by Güneş, 

Kuşdemir and Bulut 

(2017), the Summary 

Evaluation Form for 

Narrative Texts” by 

Bulut (2003), and 

Writing Attitude 

Scale. 

Analysis:  Descriptive 

statistics, Correlation 

and structural equation 

modelling methods 

was used to analyze 

data 

. 

Portugal 

It was found that writing 

attitude and writing self-

efficacy beliefs are highly 

correlated to each other and 

writing attitude and writing 

self-efficacy beliefs directly 

and significantly affect 

summary writing. 

Writing attitudes, 

writing self-efficacy 

41.  Secondary students’ 

writing achievement goals: 

Assessing the mediating 

effects of mastery and 

performance goals on 

writing self-efficacy, 

affect, and previous 

writing achievement 

 

The purpose of the 

first study was to 

provide initial 

validation of a new 

writing goals 

instrument, the 

Writing 

Achievement Goal 

Scale (WAGS). 

For study 1, 697 

middle school 

students from four 

schools in a mid-size 

Midwestern US city 

completed the writing 

Achievement Goals 

Scale (WAGS). For 

USA Study 1 demonstrated 

sufficient internal consistency 

for the WAGS in the middle 

school sample, with the 

internal consistency for each 

factor also consistent with 

reliability estimates of other 

achievement goal scales.  

Self-efficacy, 

Mastery, Performance 

goals, Previous 

writing achievement 



 

 

Vilmaz Soylu, Meryem & 

Zeleny, Mary & Bruning, 

Roger & Dempsey, Michael & 

Kauffman, Douglas. (2017). 

Secondary students’ writing 

achievement goals: Assessing 

the mediating effects of 

mastery and performance goals 

on writing self-efficacy, affect, 

and previous writing 

achievement. Frontiers of 

Education. 8. 

10.3389/fpsyg.2017.01406. 

This study used the 

middle school data 

to examine the 

factor structure of 

students' responses 

using confirmatory 

factor analysis. 

The purpose of 

Study 2 was to 

explore 

relationships 

between writing 

achievement goals, 

self-efficacy, 

affect, and 

performance. 

  

study 2, WAGS, Self-

Efficacy for Writing 

Scale (SEWS), Liking 

Writing Scale (LWS) 

were assessed on 572 

high school students. 

Analysis: 

Confirmatory factor 

analysis  

42.  Cognitive and 

Motivational Challenges 

in Writing: Studying the 

Relation With Writing 

Performance Across 

Students' Gender and 

Achievement Level.  

 

De Smedt, F., Merchie, E., 

Barendse, M., Rosseel, Y., De 

Naeghel, J., & Van Keer, H. 

(2017). Cognitive and 

Motivational Challenges in 

Writing: Studying the 

Relation With Writing 

the present study 

provides more in-

depth insight into 

(a) how cognitive 

and motivational 

challenges mediate 

and correlate with 

students' writing 

performance and 

(b) whether and 

how these relations 

vary for boys and 

girls and for writers 

of different 

achievement levels 

Sample: 1,577 fifth- 

and sixth-grade 

students 

Measures: The Self-

efficacy for Writing 

Scale (SEWS; 

Bruning, Dempsey, 

Kauffman, McKim, & 

Zumbrunn, 2013); 

(b) the Self-

Regulation 

Questionnaire–

Writing Motivation 

(SRQ–Writing 

Belgium Results appeared that self-

efficacy for conventions was 

negatively related to students’ 

writing strategies (i.e., 

thinking, planning, revision, 

control).  Second, results 

indicated that students who 

were more self-efficacious 

concerning the regulation of 

their own writing process 

applied more thinking, 

planning, revision, and control 

strategies.  

The proportion of variance 

explained in students’ writing 

Self-Efficacy, 

Achievement, Gender 



 

Performance Across Students' 

Gender and Achievement 

Level. Reading Research 

Quarterly, 53(2), 249-272. 

https://doi.org/10.1002/rrq.19

3 

Motivation), and (c) a 

questionnaire on 

students’ planning and 

revising writing 

strategies (Kieft, 

Rijlaarsdam, & van 

den Bergh, 2006, 

2008) 

Analysis:  multiple 

group structural 

equation modeling 

(MG-SEM) 

performance by the 

motivational and cognitive 

challenges was very low.  the 

final MGSEM models also 

differed for boys and girls on 

the one hand and for low, 

average, and high achievers 

on the other hand. First, girls 

and boys who were more self-

efficacious to come up with 

ideas to write applied 

significantly less planning and 

control strategies.  Second, 

autonomous writing 

motivation made a positive 

contribution to students’ 

writing performance in the 

MG-SEM model for low, 

average, and high achievers 

43.  The effects of 

participation, 

performance, and interest 

in a game-based writing 

environment 

 

 

Liao, C., Chang, W., & Chan, 

T. (2018). The effects of 

participation, performance, 

and interest in a game-based 

writing environment. Journal 

Of Computer Assisted 

The study 

investigated the 

effects of the game-

based writing 

environment on 

improving students' 

participation, 

performance, and 

interest in writing. 

An experiment was 

conducted to 

compare the 

effectiveness of 2 

Sample: 245 third 

grade students 

Procedure:  In the 

baseline phase, all 

students participated 

in an OWE by 

attending three 40‐min 

training sessions for 

writing model. At the 

end of the first 

semester, pre-tests for 

Written Expression 

Task (WET) and 

China The empirical results show 

that the game-based writing 

environment can effectively 

promote students' writing 

participation, writing 

performance, interest in 

writing, as well as their 

perceptions of the use of 

educational self-management 

games 

Games 



 

Learning, 34(3), 211-222. 

https://doi.org/10.1111/jcal.12

233 

approaches to 

writing in language 

arts at an 

elementary school. 

Writing Interest 

Questionnaire (WIQ) 

were conducted in 

order to establish a 

baseline of writing 

performance and 

writing interest.  

In the investigative 

phase, the classes were 

randomly assigned to 

two conditions: a 

GWE and an OWE.  

When the students 

finished the 

experimental activity, 

WET and WIQ post-

tests were 

administered to collect 

students' perceptions 

related to system usage 

44.  The Relationship between 

Fourth-Grade Primary 

School Students' Story-

writing Skills and Their 

Motivation to Write. 

 

Akyol, H., & Aktaş, N. 

(2018). The Relationship 

between Fourth-Grade 

Primary School Students' 

Story-writing Skills and Their 

Motivation to 

The aim of this 

study is to examine 

the relationship 

between fourth-

grade primary 

school students’ 

story-writing skills 

and their 

motivation to write. 

Sample:  165 fourth-

grade students 

Measures:  Motivation 

to Write Profile by 

Codling and Gambrell, 

6+1 Analytic Writing 

and Evaluation Scale 

adapted to Turkish by 

Özkara,  

Analysis:  Descriptive 

statistics and t-test 

Turkey It was determined that writing 

motivation in female students 

was higher than in male 

students.  It was seen in the 

study that the value placed on 

writing by female students 

was higher. In forming the 

gender classification related to 

motivation, family, school and 

sociocultural factors are 

involved.  The current study 

revealed that there were 

Gender, story-writing 



 

Write. Universal Journal Of 

Educational Research, 6(12), 

2772-2779. 

https://doi.org/10.13189/ujer.2

018.061211 

 

significant differences in 

writing motivation scores 

between male and female 

students.  Another finding 

obtained in the research is that 

as students’ motivation for 

writing increased, their story-

writing scores also increased. 

It was seen that as the value 

placed on writing by students 

and their perception of 

themselves as competent in 

writing increased, their story-

writing scores also increased. 

45.  Writing Skills, 

Knowledge, Motivation, 

and Strategic Behavior 

Predict Students’ 

Persuasive Writing 

Performance in the 

Context of Robust 

 

 

Graham, S., Harris, K. R., 

Fishman, E., Houston, J., 

Wijekumar, K., Lei, P.-W., & 

Ray, A. B. (2019). Writing 

Skills, Knowledge, 

Motivation, and Strategic 

Behavior Predict Students’ 

Persuasive Writing 

Performance in the Context of 

This study aimed to 

test whether 

writing skills, 

knowledge, 

motivation, and 

strategic behaviors 

(within the context 

of robust writing 

instruction) each 

made a statistically 

unique contribution 

to predicting fifth-

grade students’ 

composition 

quality and length 

on a persuasive 

writing task 

involving source 

Sample: 286 students 

in 13 fifth-grade 

classrooms. 

Measures: 

Compositional quality 

and length through 

essay writing, writing 

skills (Spelling 

proficiency and 

handwriting fluency), 

Writing knowledge, 

writing motivation 

(attitude toward 

writing and self-

efficacy for writing)  

 

USA With one exception, writing 

skills, knowledge, motivation, 

and strategic behaviors each 

accounted for statistically 

unique variance in predicting 

compositional quality. The 

exception involved writing 

knowledge, which did not 

make a unique contribution in 

the fall but did in the spring, 

when a topic knowledge 

measure was added. In 

addition, writing motivation, 

and strategic behaviors 

accounted for unique variance 

in composition length in the 

fall, and writing knowledge 

did so in the spring. 

Reading 

comprehension, 

gender, class, and 

school effects 



 

Robust Writing Instruction. 

The Elementary School 

Journal, 000–

000. doi:10.1086/701720 

material, after 

variance due to 

other predictors 

and control 

variables (reading 

comprehension, 

gender, class, and 

school effects) 

were controlled 

46.  The roles of writing 

knowledge, motivation, 

strategic behaviors, and 

skills in predicting 

elementary students’ 

persuasive writing from 

source material 

Wijekumar, K., Graham, S., 

Harris, K.R. et al. (2019). The 

roles of writing knowledge, 

motivation, strategic 

behaviors, and skills in 

predicting elementary 

students’ persuasive writing 

from source material. Read 

Writ 32, 1431–1457. 

https://doi.org/10.1007/s11145

-018-9836-7 

To examine that   

writing is shaped 

by learners’ 

knowledge, 

motivation, 

strategic behaviors, 

and skills 

Sample: 179 fifth-

grade students (52% 

were girls). 

Measures: Writing 

output and quality, 

writing knowledge, 

writing motivation, 

Strategic writing 

behaviors, writing 

skills, and Reading 

instruments were 

tested at two time 

points (Fall and 

Spring). 

Analysis:  Descriptive 

statistics, correlation 

and post-hoc analysis 

was used 

. USA Three of the four catalysts 

(writing knowledge, strategic 

behaviors, and skills) each 

accounted for statistically 

significant and unique 

variance in predicting writing 

quality, number of words, or 

both at each assessment point. 

Writing knowledge, 

strategic behaviors, 

and skills 

47.  Relationship Between 

Writing Motivation Levels 

The present study 

was carried out 

with the aim of 

determining the 

Sample: 230 students 

attending three 

different secondary 

schools in the fall 

Turkey Students with high writing 

motivation scores had high 

writing evaluation scores.  

Female students are more 

Gender, Grade, 

explanation skills,  



 

and Writing Skills Among 

Middle School Students. 

 

Süğümlü, Ü., Mutlu, H., & 

Cinpolat, E. (2019). 

Relationship Between Writing 

Motivation Levels and Writing 

Skills Among Middle School 

Students. International 

Electronic Journal Of 

Elementary Education, 11(5), 

487-492. 

https://doi.org/10.26822/iejee.

2019553345 

correlation 

between writing 

motivation levels 

(dependent 

variable) and 

written explanation 

skills (independent 

variable) among 

middle school 

students.  

semester of the 2018-

2019 school year 

Measures: Writing 

motivation scale 

developed by Yaman, 

Süğümlü and Demirtaş 

(2016), Writing 

Evaluation Form 

developed by the 

researchers were used.  

Analysis: Mann 

Whitney U test was 

used for gender and 

two-way comparisons, 

the Kruskal Wallis H 

test was used for grade 

level, writing 

frequency variables, 

the Pearson product 

moment correlation 

coefficient technique 

was used between 

writing motivation and 

writing scores and 

simple linear 

regression was used 

with the aim of 

determining how 

much writing 

motivation predicted 

writing success. 

successful in terms of writing 

motivation and writing studies 

than male students.  it was 

determined that the 5th grade 

students had higher 

motivation scores than 

students in the 6th, 7th and 8th 

grades. In addition, it was 

concluded that the 6th grade 

students had higher writing 

motivation scores than the 7th 

and 8th grade students. The 

grade level with lowest 

writing motivation scores 

were determined as the 8th 

grade. It can be said that as the 

grade level increases, writing 

motivation scores decrease.  

the writing frequency of the 

students increased with the 

increase in motivation scores. 



 

48.  The bright and dark side 

of writing motivation: 

Effects of explicit 

instruction and peer 

assistance. 

 

Fien de Smedt, Steve 

Graham & Hilde Van 

Keer (2019) The bright and 

dark side of writing 

motivation: Effects of 

explicit instruction and peer 

assistanceThe Journal of 

Educational 

Research, 112:2, 152-

167, DOI: 10.1080/0022067

1.2018.1461598 

 

. 

The authors 

investigated the 

impact of explicit 

instruction and 

peer-assisted 

writing on students' 

writing motivation 

and self-efficacy 

for writing. 

Sample: Eleven 

teachers and their 206 

fifth- and sixth-grade 

students participated 

in a 2 (explicit 

instruction vs. writing 

opportunities without 

explicit instruction) × 

2 (peer-assisted 

writing vs. writing 

individually) 

experimental 

intervention study 

with a pretest-posttest 

design. The four 

experimental 

conditions were 

compared with a 

business-as-usual 

(BAU) condition. The 

five-week 

interventions were 

implemented in 

authentic classes by 

regular class teachers, 

who received a prior 

professional 

development training. 

Belgium Results showed that lam & 

BAU students. Additionally, 

BAU students and students 

receiving explicit instruction 

were more controlled 

motivated than students who 

were offered ample writing 

opportunities while practicing 

individually. 

Peer support, 

instructions, writing 

opportunities 

49.  Reading and Writing 

Motivation of Third to 

Sixth Graders 

 

 Sample: 232 students 

Measures: 

Motivational 

Israel Four main results were 

obtained: (1) reading and 

writing motivation remained 

at the same level in all four 

Grades, Self-concept 

https://doi.org/10.1080/00220671.2018.1461598
https://doi.org/10.1080/00220671.2018.1461598


 

Vered Vaknin-Nusbaum, 

Einat Nevo, Sigalit Brande & 

Linda 

Gambrell (2020) Reading and 

Writing Motivation of Third 

to Sixth Graders, Reading 

Psychology, 41:1, 44-

70, DOI: 10.1080/02702711.2

019.1674435 

questionnaires (MRP-

R and MWP)  

Analysis:  

Confirmatory factor 

analysis 

grades; (2) reading motivation 

was higher than writing 

motivation; (3) students’ self-

concept was higher than value 

in both reading and writing; 

(4) value of reading was 

higher than value of writing. 

50.  Writing Motivation and 

Middle School: An 

Examination of Changes 

in Students' Motivation 

for Writing 

 

Katherine Landau Wright, 

Tracey S. Hodges, Sherry 

Dismuke & Peter 

Boedeker (2020) Writing 

Motivation and Middle 

School: An Examination of 

Changes in Students’ 

Motivation for 

Writing, Literacy Research 

and Instruction, 59:2, 148-

168, DOI: 10.1080/19388071.

2020.1720048 

 

The present study 

examines how 

students’ 

motivation for 

writing differs 

during the middle 

school years. 

Sample: 1024 

participants from two 

different middle-grade 

schools  

Measure: SWAS 

(Wright, 2019) 

 

USA Results indicate that 6th and 

8th graders had higher average 

scores of writing motivation 

compared to their 7th-grade 

peers, with 6th graders 

possessing higher average 

levels of attitude toward 

writing and beliefs about 

writing compared to 8th 

graders. The varying pressure 

and absence of writing may be 

influencing students’ 

motivation to write and views 

of writing. 

Grades 

https://doi.org/10.1080/02702711.2019.1674435
https://doi.org/10.1080/02702711.2019.1674435
https://doi.org/10.1080/19388071.2020.1720048
https://doi.org/10.1080/19388071.2020.1720048


 

51.  Writing motivation and 

performance in Chinese 

children 

 

Yeung, Ps., Ho, C.Sh., Chan, 

D.Wo. et al. Writing 

motivation and performance in 

Chinese children. Read 

Writ 33, 427–449 (2020). 

https://doi.org/10.1007/s11145

-019-09969-0 

It aims to examine 

the relationships 

between writing 

motivation and 

written 

composition 

performance in 

Chinese students in 

accordance with 

the framework of 

self-determination 

theory 

Sample: 388 Chinese 

children in Grades 3 to 

5  

Measure: Raven’s 

standard progressive 

matrices, Children’s 

Chinese word 

dictation, sentence 

memory task used by 

Yeung, Ho, Chan, 

Chung (2017), the 

syntax construction 

task by Guan et al. 

(2014), Academic 

Self-Regulation 

Questionnaire-

Adapted (ASRQ-A; 

Deci, Hodges, Pierson, 

& Tomassone, 1992), 

and a written 

composition.  

Analysis:  

MANCOVA) was 

conducted to examine 

the group differences 

in cognitive-linguistic 

skills and written 

composition measures 

across grades. Two 

sets of hierarchical 

multiple regression 

analyses were 

CHINA Multiple regression analysis 

results showed that writing 

motivation measures (external 

regulation, introjected 

regulation, identified 

regulation and intrinsic 

motivation) contributed a 

unique variance to written 

composition performance 

before and after controlling 

for the contribution of 

cognitive-linguistic skills 

important to written 

composition (i.e., word 

dictation, working memory 

and syntactic knowledge). 

Identifed regulation was the 

only signifcant predictor of 

written composition 

performance.  

Written composition, 

cognitive linguistic 

skills 



 

conducted to 

investigate the 

contribution of writing 

motivation measures 

to explaining 

individual differences 

in written 

composition. 

52.  Examining the Mediational 

Role of Writing Motivation 

in the Writing Development 

of Elementary-Aged 

Students 

Eggleston, Brittany. Syracuse 

University. ProQuest 

Dissertations Publishing, 

2020. 27665161. 

 

It was hypothesized 

that writing self-

efficacy and 

writing attitudes 

would have a 

significant 

mediational role 

between academic 

skills (i.e., 

handwriting and 

spelling) and 

written 

performance, while 

controlling for 

executive 

functioning skills 

Sample: 77 third-grade 

students and 63 fifth-

grade students. 

Measures: Writing 

self-efficacy measure 

(Graham et al., 2017), 

a writing attitudes 

measure (Graham et 

al., 2017), the Essay 

composition subtest 

from the Wechsler 

Individual 

Achievement Test – 

Third Edition (WIAT-

III; Pearson, 2009), the 

Spelling subtest from 

the Wechsler 

Individual 

Achievement Test – 

Third Edition (WIAT-

III; Pearson, 2009), 

and the Test of 

Handwriting Skills-

Revised (Milone, 

USA It was found that many of 

these variables were 

positively interrelated, the 

results of the current study did 

not support the hypothesis that 

motivation variables, such as 

writing self-efficacy and 

writing attitudes, acted as 

mediators. 

Self-efficacy, writing 

attitude 

https://www.proquest.com/indexinglinkhandler/sng/au/Eggleston,+Brittany/$N


 

2007). The teachers 

were asked to 

complete the Behavior 

Rating Inventory of 

Executive Function – 

Teacher Form 

(Screening Version), 

Second 43 Edition 

(BRIEF-2; Gioia, 

Isquith, Guy, & 

Kenworthy, 2015) for 

each student in their 

classroom. The raw 

scores from each 

measure were used in 

the data analysis. 

Analysis:  Descriptive 

Statistics and Analysis 

of covariance was used 

to analyse the data 

53.  Development and validation 

of instruments to measure 

Portuguese third graders’ 

reasons to write and self-

efficacy. 

 

Limpo, Teresa & Filipe, 

Marisa & Magalhães, Sofia & 

Cordeiro, Carolina & Veloso, 

Andreia & Castro, São & 

Graham, Steve. (2020). 

This study 

documents the 

translation process 

of the Portuguese 

version of the 

Writing Motivation 

Questionnaire and 

the construction of 

two scales to 

measure self-

efficacy for 

Firstly, we examined 

the factorial structure 

of these instruments 

and tested 

measurement 

invariance across two 

independent samples 

of 202 and 193 third 

graders. Secondly, we 

evaluated the 

reliability of the scales 

and their 

Portugal Findings confirmed the 

multidimensional nature of 

motivations to write and 

supported the validity and 

reliability of the scales 

developed. Regression 

analyses showed that 

competition- and grades-

related had, respectively, a 

negative and positive 

contribution on story quality. 

Moreover, self-efficacy for 

Self-efficacy, story 

writing, story quality, 

grades, competition  



 

Development and validation of 

instruments to measure 

Portuguese third graders’ 

reasons to write and self-

efficacy. Reading and Writing. 

33. 10.1007/s11145-020-

10039-z. 

handwriting and 

story writing. 

convergent/discrimina

nt validity by testing 

the relationship among 

them and with external 

correlates (viz., 

handwriting fluency 

and story length and 

quality). Thirdly, we 

tested instruments’ 

predictive validity by 

regressing story length 

and quality on motives 

to write, and on self-

efficacy for 

handwriting and story 

writing. 

story writing and handwriting 

contributed, respectively, to 

story length and quality, 

above and beyond 

handwriting fluency. This 

study provided evidence on 

the validity and reliability of 

the instruments under 

analysis, showing their 

usefulness to assess 

motivational dimensions in 

students as young as 8 years 

old. 

54.  Motivation to Write: 

Conversations with 

Emergent Writers 

Barratt-Pugh, C., Ruscoe, A. & 

Fellowes, J. Motivation to 

Write: Conversations with 

Emergent Writers. Early 

Childhood Educ J 49, 223–234 

(2021). 

https://doi.org/10.1007/s10643

-020-01061-5 

This article 

describes the 

processes and 

outcomes of a 

research project 

exploring 

children’s 

motivation to write, 

undertaken by four 

pre-primary 

teachers in Western 

Australia. The 

teachers adopted a 

sociocultural 

theoretical 

framework using 

Sample: 109 children 

aged between five and 

six years 

Tools: Interview and 

writing essay 

Analysis:  Thematic 

analysis 

Australia They had some understanding 

of the value of writing as a 

means of supporting reading 

and securing a positive future, 

thus enhancing their 

motivation to write. However, 

a small group of children 

indicated that they did not like 

writing, found writing hard, 

and did not know how or what 

to write. In addition, few 

children mentioned writing as 

a means of communication. 

The absence of purpose and 

audience in the children’s 

responses, was partly 

Value of writing, 

purpose, audience, 

focus of teachers 



 

child centred 

participatory 

methodology 

explained by the teachers’ 

focus on the codes of writing, 

potentially impacting on 

children’s motivation. 

55.  How Teacher Comments 

Influence Students’ 

Motivation for Writing 

 

Yan-Qing Fang. 2021. How 

Teacher Comments 

Influence Students’ 

Motivation for Writing. 

Business Prospects, Vol 2(1): 

65-71 

 

The Research 

Question This 

study seeks to 

address the 

following question: 

How do teachers’ 

comments 

influence or change 

students’ 

motivations for 

writing? The 

researcher used the 

case-study method 

at College of 

Foreign Languages 

and Cultures in 

Xiamen University 

(referred to XMU 

hereafter) during 

the autumn 

semester of 2007 to 

obtain data from 

students via 

questionnaires and 

interviews, in order 

to define 

motivation levels 

and speculate about 

Sample: The research 

took place over the 

autumn semester of 

2007 in seven classes 

of 238 students, with a 

majority of females 

and a minority of 

males (This is the 

usual case of Foreign 

Languages School). 

Measures: Primary 

data for this study are 

the subject students’ 

answers to 

questionnaires, their 

responses in the 

interviews, their 

essays, and the 

teachers’ written 

comments on the 

students’ essays 

China Researcher find out that 

teachers’ comments in general 

influence students’ writing 

motivation, and that positive 

reader responses motivate all 

students for English writing 

more than other types of 

feedback, for example, 

teacher corrections. The 

researcher similarly finds that 

constructive summary 

comments are more 

motivational to all students 

than purely negative or purely 

positive comments 

Teachers’ comments 



 

motivation changes 

elicited by teacher 

comments. The 

study lasted one 

semester and the 

qualitative 

approach was 

applied in the study 

with the help of 

instruments 

including 

questionnaires, 

interviews and 

student essays. 

56.  Writing Motivation and 

Writing Performance of 

Culturally and 

Linguistically Diverse 

Elementary School 

Students by April Brittany 

Camping 

A Dissertation ARIZONA 

STATE UNIVERSITY May 

2021 

. 

The purpose of this 

study was to 

examine the 

relationship 

between writing 

motivation and 

performance for 

students in grades 

three to five, and 

whether scores 

differed based on 

students’ language 

status, gender, or 

grade level 

Sample: 1125 students 

from three language 

groups were included: 

(1) emergent bilingual 

students currently 

receiving services for 

English language 

development (ELD); 

(2) reclassified 

bilingual students who 

had exited ELD 

programs; and (3) 

native English-

speaking students. 

(N= 1126). The district 

administered a 

performance measure 

and a motivational 

USA Intrinsic and self-regulatory 

motivation scores were 

significantly higher for 

emergent bilingual students 

(intrinsic M = 2.07; self-

regulatory M = 2.48) and 

reclassified bilingual students 

(M = 1.99; M = 2.71) than 

their native English-speaking 

peers (M = 1.67; M = 2.30). 

On extrinsic motivation for 

writing, reclassified bilingual 

students (M = 2.69) scored 

significantly higher than both 

emergent bilingual students 

(M = 2.49) and native English 

speaking student (M = 2.57). 

Fourth and fifth graders 

 



 

measure to 

participating students 

scored significantly higher 

than third graders on extrinsic 

(M = 2.68, 2.74, 2.31, 

respectively) and self-

regulatory motivation (M = 

2.53, 2.59, 2.21 respectively), 

while only fourth graders 

scored significantly higher 

than third graders on intrinsic 

motivation (M = 1.90, M = 

1.76). The only significant 

difference by gender was 

found on extrinsic motivation, 

where girls (M = 2.67) scored 

higher than boys (M = 2.53). 

57.  Writing and Writing 

Motivation of Students 

Identified as English 

Language Learners 

 

Graham, Steve & Camping, 

April & Harris, Karen & 

Aitken, Angelique & Wilson, 

John & Wdowin, Jeanne & 

Ng, Clarence. (2021). Writing 

and Writing Motivation of 

Students Identified as English 

Language Learners. 

International Journal of 

TESOL Studies. 

10.46451/ijts.2021.01.01. 

The purpose of this 

study was to 

examine the 

writing 

performance and 

motivational 

beliefs of students 

who were 

identified by their 

school district as 

English language 

learners. 

Sample:  880 students 

(463 girls; 417 boys) 

in grades three to eight 

Measures: Writing 

Essay, and Writing 

Motivation Survey 

(Graham, Harbaugh, et 

al., 2020). 

USA Ninety-seven percent of 

students’ scores on the writing 

measure did not meet grade-

level proficiency for writing, 

girls received higher scores 

than boys, and writing scores 

generally increased across the 

six grade-levels. A majority of 

students agreed that intrinsic 

and extrinsic incentives drive 

their writing behavior, but 

only 38% of students 

indicated that self-regulation 

incentives had such an effect. 

Gender was not related to 

students’ motivational scores, 

but scores for the three 

Grade, Gender, self-

regulation 



 

motivational incentives 

declined from lower to higher 

grades. 

58.  Relationships between 

writing motives, writing 

self‑efficacy and time on 

writing among Chinese 

students: path models and 

cluster analyses 

 

Ng, Clarence & Graham, 

Steve & Liu, Xinghua & Lau, 

Kit & Tang, Kit-Yi. (2021). 

Relationships between writing 

motives, writing self‑efficacy 

and time on writing among 

Chinese students: path models 

and cluster analyses. Reading 

and Writing. 10.1007/s11145-

021-10190-1. 

The current study 

examined 

relationships 

between writing 

motives, writing 

self-efficacy and 

time spent on 

writing  

Sample: 619 grade 4 

Chinese students in 

Shanghai. 

Measures:  

China This final model showed the 

importance of grades as a key 

motive for writing and how 

intrinsic and extrinsic 

motivational pathways were 

originated from this 

performance-focused motive, 

connecting with writing self-

efficacy and time spent on 

writing. Cluster analyses 

classified these Chinese 

students into seven groups of 

beginning writers holding 

contrasting profiles of writing 

motives. Extremely-

motivated and highly-

motivated writers held 

multiple motives in their 

profiles. The motive profiles 

of curious and averagely-

motivated writers were 

dominated by curiosity and 

involvement. Performance-

focused and weakly-

motivated writers focused 

predominantly on grades as a 

key motive. Finally, 

unmotivated writers did not 

Grades,  



 

 

hold any clear motives for 

writing 

59.  Writing motives and 

writing self-efficacy of 

Chinese students in 

Shanghai and Hong Kong: 

Measurement invariance 

and multigroup structural 

equation analyses 

 

Ng, Clarence & Graham, 

Steve & Lau, Kit & Liu, 

Xinghua & Tang, Kit-Yi. 

(2021). Writing motives and 

writing self-efficacy of 

Chinese students in Shanghai 

and Hong Kong: 

Measurement invariance and 

multigroup structural equation 

analyses. International Journal 

of Educational Research. 107. 

1-17 (101751). 

10.1016/j.ijer.2021.101751. 

The study 

examined Chinese 

students’ writing 

motives and 

writing self-

efficacy 

Samples:  Grades 4 

and 5 Chinese students 

in Shanghai (n = 332) 

and Hong Kong (n = 

305 

Measures:  Writing 

Motivation 

Questionnaire and 

writing self-efficacy 

based on a revised 

Writing Self-efficacy 

Scale. 

Analysis:  Multigroup 

confirmatory factor 

analyses 

CHINA Latent means comparison 

located significant differences 

between the Chinese groups in 

relation to writing self-

efficacy and writing motives 

derived from a focus on 

curiosity, competition and 

grades. Multigroup structural 

equation analyses verified a 

hypothesized direct-

mediational model depicting 

the relationship between 

writing motives and writing 

self-efficacy. 

Curiosity, 

competition, grades 


